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ABSTRACT
VALERIE MARIE HATCHER: The Value of Promoting Social and Emotional Learning
in Elementary School Students
This dissertation will explore how to effectively promote social and emotional learning
(SEL) in the elementary school classroom using art as a tool to enhance instruction in
other subjects. As noted by art educator Viktor Lowenfeld and others, art helps children
become aware of their surroundings and visualize things outside of their everyday
experiences. Using art to demonstrate academic concepts also helps engage students in
learning and promotes social and emotional growth, but many teachers lack instruction
on how to effectively accomplish this goal (Brouillette, 2010; Farrington & Shewfelt,
2020; McCoy, 2016). The need to promote SEL has become even more important since
the pandemic disrupted social development in the classroom (CASEL, 2020). The
researcher intended to provide a Learning Activity Workbook (Learning Time
Cultivating Social and Emotional Learning Activities) that would help elementary school
teachers of all subjects to incorporate art into learning activities in a way that will
promote students’ social and emotional growth. Potential Participants for the study were
200 K-5 teachers recruited through the Florida Department of Education. The first step
was to conduct a Needs Assessment Survey to identify teachers’ needs regarding how to
promote SEL in their students. From this group, the researcher hoped to enlist 20-25
participants who would use the Learning Activity Workbook (Learning Time Cultivating
Social and Emotional Learning Activities) for two months and provide feedback on its
effectiveness in a series of bi-weekly meetings. The desired outcome of the study was to
help teachers engage their students in learning and to help students develop social and
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emotional skills while learning. Success was to be measured through a Pre-and PostSurvey of the participants who used the Learning Activity Workbook (Learning Time
Cultivating Social and Emotional Learning Activities).
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CHAPTER I: INTRODUCTION
As a young girl in the 1990s, Maya’s childhood was filled with enjoyable
activities in the arts. One of her favorite classes in school was art. Maya was diagnosed
with Attention-Deficit Hyperactivity Disorder (ADHD) and found it hard to focus on
academic classes, but art class was a different story; she was engaged when drawing,
painting, making pottery, and using textiles. In elementary school, she had two art classes
a week where she learned drawing and painting. Maya remembered a lesson on Andy
Warhol, where she studied his art and then created her own brand of soup and created a
life-size picture. In high school, Maya furthered her art education with art appreciation
classes where she studied works of famous artists, their styles, and various movements.
Through these classes, Maya enriched her learning in other subjects that were not
specifically art related. Maya enjoyed learning about how artists create perspective,
reflect customs of the times, bring historical events to life, and give an opportunity to
view objects and nature in a different way. Through the arts, Maya gained social and
emotional skills such as critical thinking, problem-solving, and self-confidence, all of
which contributed to her growth in life and inspired her to want to become an art
educator.
Maya’s desire to spread the enjoyment of art to others took root. When Maya
attended college, she volunteered to conduct after-school activities at the Boys and Girls
Club, in which youth were given a space to conduct academic and recreational activities.
During the first hour, students received homework help, and during the second hour, they
could choose an activity such as games, arts and crafts, or sports. Maya learned that the
14

students participating in the Boys and Girls Club after-school program attended a school
that had limited art instruction. The students reported that they had only one-half hour of
art instruction per week. Maya noticed when she was helping the students with their
homework that they often responded well to visual cues. Maya also noticed that students
who had behavior problems often calmed down when engaged in an art activity or when
given a task to assist her, such as distributing tools and supplies. It occurred to Maya that
bringing more attention to the arts into the curriculum may promote social and emotional
learning, an area that is just beginning to receive attention from educators (Brouillette,
2010; Farrington & Shewfelt, 2020).
The researcher, an aspiring art teacher, recently discovered the merging of art and
social and emotional learning in young learners and decided to do further research on the
value of exposure to the arts and how it can assist in promoting social and emotional
learning at the elementary school level. The researcher intended to focus on the
elementary level because these are formative years when social skills and emotional
control are developed (Malik & Marwaha, 2021).
The researcher hoped to benefit educational planning by helping teachers
incorporate learning activities that use art to enhance the instruction of other subjects and
that promote social and emotional growth. Research has established the value of art
education in contributing to students’ self-awareness, critical thinking skills, problemsolving abilities, academic achievement, and creativity (Brouillette, 2010; Farrington &
Shewfelt, 2020). These skills will be enhanced by incorporating art into the curriculum,
which will promote a positive learning environment (Mogro-Wilson & Tredinnick,
2020). In addition, the intent of this research was to benefit students who love art and
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teachers who want their students to be exposed to art to help enhance their social and
emotional growth while using art as a tool.
Background
As the COVID-19 pandemic has established, art is an essential factor in the
classroom, as it “contributes to the social and emotional well-being of all students”
(Sabol, 2021, p. 3). In the past decade, as a result of more focus on test preparation, many
schools have severely reduced the amount of art instruction in the elementary school
curriculum (Vargas, 2017) (“Since the emphasis was placed on core subjects, such as
math and reading, funding for art programs decreased significantly”) (p. 3). As a result,
while pursuing the goal of increasing student achievement in learning, instructional
strategies were focused on success in high-stakes testing using memorization, neatly
packaged units, and a teach-to-the-test mentality, at the expense of developing students'
critical thinking, problem-solving, and social and emotional skills (Haltiwanger, 2015). In
addition, the reduction in art instruction has stifled students’ abilities to create art and
express their feelings, to acquire fine motor skills, and enjoy the aesthetic pleasure of
viewing artistic masterpieces. These skills are necessary to thrive and be successful in life
(Gardner et al., 2009; Hutzel & Russell, 2007; McDonald, 2016). Incorporating art
activities into the curriculum will benefit students in many ways: it will increase selfexpression, confidence, creativity, and enjoyment of learning. For these reasons, the
National Art Education Association recommended that art instruction be restored to the
curriculum (“NAEA position statement,” 2019) (“A sequential, high-quality visual arts
education is necessary for students’ growth in creativity, higher-order thinking, problemsolving, and other essential college and career readiness skills”) (para. 1). The recently
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enacted Every Student Succeeds Act (ESSA) supports these goals by including music and
art education in the definition of a well-round education (“ESEA reauthorization,” 2021).
In 1960, the University of Chicago undertook a survey of 1,300 educators and
2,500 non-educators to identify the goals of American education. The results showed that
the highest priority for elementary school students should be the intellectual skills of
acquiring and transmitting knowledge. Third on the list was the ability to work with
others, and the seventh was achieving emotional health and stability (Jacobson &
Rothstein, 2015). This survey shows that the goal of education should go beyond the 3
R’s and should include social and emotional development. Elias (1997) called promoting
social and emotional development in children “the missing piece” of education
improvement goals in the United States (Elias, 1997, p. 2). In response to this need, a
number of schools have developed social and emotional development programs. The
Collaborative for Academic Social and Emotional Learning (CASEL), one of the leading
social and emotional learning organizations, has vigorously encouraged states and school
districts throughout the country to adopt social and emotional learning in the classroom
(Zhao, 2020). The goals of such programs are to improve children’s skills in
communication, decision making, problem-solving, and self-management. In addition,
these programs promote positive social values and attitudes toward self and others and
teach students responsibilities and relationships to others in the community (Brouillette,
2010; Elias, 1997; Farrington & Shewfelt, 2020), all which contribute to social and
emotional growth.
In 2019 the University of Chicago Consortium on School Research Ingenuity, an
arts education advocacy group, studied the relationship between arts education and social
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and emotional development. The study concluded that education in the arts should be
incorporated into the schools’ activities and that instruction in social and emotional
learning alone will not be as effective as art-related activities in promoting social and
emotional growth (Farrington & Shewfelt, 2020). Farrington and Shewfelt (2020) also
noted that art education advances social and emotional learning and that teachers in all
academic subjects can learn from art educators (“our practices simultaneously offer
opportunities for both artistic and social-emotional learning,” p. 31). Thus, art educators
and groups devoted to children’s social and emotional growth agree that putting more
emphasis on art education is an effective way to advance students’ social and emotional
learning.
The goal of social and emotional learning is to increase students’ social
awareness, self-management, responsible decision making, and skill in interacting with
others (CASEL, 2020; Waller, 2021). Hutzel and Russell (2007) realized the importance
of social and emotional development in children and suggested that teaching social and
emotional skills as well as art classes enhances each other: teaching social and emotional
skills enhances children’s artistic ability, and at the same time, art education promotes
social and emotional growth. Art also allows children to unlock their creativity and
imagination (Hutzel & Russell, 2007). These studies support a finding that more
emphasis on the arts within the curriculum adds real value beyond simply adding another
subject to a report card; it enhances social and emotional growth in students while
promoting their creativity and self-expression.
An additional benefit of art education for elementary-age children is that art
classes help develop a child’s motor skills by teaching them to use scissors, paintbrushes,
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and pencils. At the same time, art introduces new words into the child’s vocabulary to
describe colors and shapes. Despite the value of art education to students’ overall growth
and development, in the last decade or so, art instruction has been given less emphasis in
the elementary school curriculum due to the focus on scoring well on standardized tests
(Vargas, 2017) (“In light of these policies, school districts began re-directing funds
toward subjects that require standardized testing in order to increase the test scores of the
students,” p. 3). This changed emphasis has led to increased attention to language arts
and math with less emphasis available for other subjects. Some schools have filled the
gap with after-school programs offering art instruction, but resources for these programs
are often limited. Therefore, teachers often have inadequate training, and few of these
programs are available for disadvantaged youth (Gardner et al., 2009). In particular,
Kisida and Bowen (2019) conducted a study of 42 schools of elementary and middle
school students in the Houston area who have not previously received art education in the
curriculum due to the focus on standardized test preparation.
Educators have also begun to realize that emotional intelligence and social skills
need to be taught along with academic subjects, but there is no agreement on how this
should be accomplished (Hutzel & Russell, 2007), just that without effective handling of
students’ social and emotional growth, their academic achievement will suffer (SchonertReichl, 2017). McCoy (2016) noted that many teachers (40%) feel poorly prepared to
guide their students in practicing these skills, except on a case-by-case response to
students who exhibit behavior problems. Waajid et al. (2013) noted that teachers’ college
courses in education might prepare teachers to address behavioral problems but rarely
offer specific instruction on the social and emotional needs of young children. Some
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schools have made available social and emotional learning programs conducted by
counselors to whom teachers may refer students with behavior problems (Waajid et al.,
2013). McCoy (2016) noted that some teacher education programs have begun to
incorporate social and emotional instructional techniques into aspiring teachers' curricula,
but many teachers do not feel adequately prepared to take on this task. These studies have
clearly established that teachers need and desire training in social and emotional learning
and support the need for the intended research.
The COVID-19 pandemic created challenges to elementary school students’
social and emotional health. In 2021, the Inverness Institute surveyed 121 K-12 teachers
in the California Teacher Consultant Response Network, to determine how the
participants viewed their students’ social and emotional well-being during the pandemic.
Most teachers surveyed (46%) found that remote learning does not meet students’ social
and emotional needs and puts students at risk of suffering long-term mental health issues
(65%) due to feeling isolated, bored, and depressed along with the social isolation and
economic and social disruptions caused by the pandemic (The Inverness Institute, 2021),
yet “[a]bout two-thirds (67%) report that their district lacks adequate counselors, social
workers and nurses to meet the social/emotional and health needs of students,” (para. 24).
These statistics demonstrate the pressing need for teachers to attend to students’ social
and emotional needs following the return to in-class teaching. It is clear that opportunities
for social and emotional growth are needed for elementary school students and that
teachers would benefit from training on how best to provide such opportunities.
Furthermore, developing students’ social and emotional skills has been shown to
contribute to their academic success as well as interpersonal skills and ability to resolve
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conflict both in and out of the classroom, in the present and future (McDonald, 2016). In
light of this need, the goal of this research project was to develop a Learning Activity
Workbook (Learning Time Cultivating Social and Emotional Learning Activities) that
would help teachers of art and other subjects such as math, English language arts,
science, and social studies enhance students' social and emotional learning while using art
as a component.
Significance of the Study
McCoy (2016) noted that many teachers in training feel inadequate in their
knowledge of social and emotional learning and their ability to promote their students’
social and emotional growth (McCoy, 2016). The researcher has explored literature on
the value of art education in promoting social and emotional learning and intended to
discover what is needed to guide teachers on how to accomplish this task. The researcher
intended to create a Learning Activity Workbook (Learning Time Cultivating Social and
Emotional Learning Activities) that would use art as a tool to teach other subjects within
the curriculum. The researcher anticipated that the learning activity workbook would help
teachers promote social and emotional learning in K-5 elementary school children while
also enhancing instruction in all subjects. The learning activity workbook was intended to
inspire teachers to utilize art resources in their instruction and to promote social and
emotional growth; it was hoped that this would help make lessons in other subjects
engaging and would increase students’ interest in learning as well as enhance social and
emotional skills.
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The Rationale of the Study
One result of Every Student Succeeds Act (ESSA) [formerly called No Child Left
Behind Act (NCLB)], as reported by the Center on Education Policy in 2008, was that
academic instruction focused increasingly on reading and math skills in order for the
students to perform well on standardized tests and has decreased by one-third time spent
on other subjects such as science, social studies, art and music (Jacobson & Rothstein,
2015). Authors Jacobson and Rothstein (2015) stated that it has been well documented
that art instruction has been reduced from many school curricula. Jacobson and Rothstein
(2015) have also documented the notion that art instruction is more than just drawing
pictures; it is an expression of student creativity and imagination, an opportunity to learn
concepts, recreate history, to capture the beauty of nature, the joy of an occasion, the
mood of a person, or a feeling in an abstraction of color. This ability to learn and enjoy
learning is an intangible benefit that no other course of instruction can bestow (Jacobson
& Rothstein, 2015). It is therefore desirable to include art instruction and appreciation in
the curriculum.
Zwickel (2018) cited a recent social impact study conducted by ArtFunds, an arts
advocacy organization in King County, Washington, which found that art directly
impacts communities in the areas of youth development, health and wellness, and
neighborhood vitality. The study found that neighborhoods with cultural resources
experience less serious crime and that health facilities that offer art programs to their
patients found that the patients who are exposed to the arts recover better than patients
without exposure. The study also found that high-risk students who are involved in the
arts typically go on to attend college. Residents of King County, Washington reported
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that art brings them joy, helps them understand different perspectives and promotes
positive social change (Zwickel, 2018). Despite the proven benefits of art, unfortunately,
for some time, art instruction has been decreased in favor of preparation for standardized
tests, resulting in a loss of children’s opportunities for social and emotional growth and
development through the arts (McDonald, 2016).
When the No Child Left Behind Act [now known as Every Student Succeeds Act
(ESSA)] was passed in 2002, schools focused more on core academic subjects and
decreased programs in the performing and visual arts to devote more attention to help
students score well on standardized tests (Jacobson & Rothstein, 2015). This caused a
reduction in the percent of schools offering art classes from 87% to 83% and performing
arts classes in dance and theater dropped from 20% to 4% (McDonald, 2016). This was
done despite evidence that providing exposure to the arts boosted students' SAT scores
and decreased high school dropout rates (McDonald, 2016). A more recent study showed
that for the 2018-2019 period in New York, a majority of kindergarten students received
instruction in dance, music, theater, and visual arts. In grades first through fifth, most but
not all students received instruction in three of the four arts disciplines (Art in schools
report 2018-2019, n.d.). These studies show that after years of less emphasis on the arts
in schools’ curricula, schools are beginning to restore instruction in the arts, although a
full range of instruction in the arts has not been developed (Art in schools report 20182019, n.d.).
The past decade has continued efforts to strengthen student achievement in math
and language arts. The Common Core Standards Initiative in 2010 was designed to raise
standards of achievement in literacy and mathematics subjects for grades K-12 to align
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with international benchmarks (Common Core and the Law, 2016). This continued the
trend of reduced attention to arts education (McDonald, 2016). In the Los Angeles school
district alone, one-third of the district’s 345 arts teachers lost their jobs between 2008 and
2012, causing arts and other programs for elementary students to be drastically reduced
due to focus on testing, although subsequent to that time some programs began to be
restored to the curriculum (Walker, 2014). With arts instruction declining in some
schools, it is an important question to ask the impact of reduced attention to art
instruction on students' social and emotional growth (Mogro-Wilson & Tredinnick, 2020;
Vargas, 2017). Also, it is important to examine whether the development of critical
thinking and problem-solving skills has taken place and whether any decline in social and
emotional learning can be remedied by restoring art instruction to the schools (MogroWilson & Tredinnick; Vargas, 2017; 2020).
In 2015, the No Child Left Behind (NCLB) Act was amended to return to the
concept of acquiring a well-rounded education, involving attention to academic subjects
as well as instruction in the arts. The amendment changed the name of NCLB to the
Every Student Succeeds Act (ESSA). Despite this support for the arts, few states other
than Connecticut, Illinois, and Kentucky have formally incorporated the arts into their
system of measuring school quality for K-12 schools (Jacobson, 2019). One sign of
encouragement is that in 2014, the National Education Association (NEA) began a
national campaign to “End ‘Toxic Testing;’” to restore classes in the arts, languages, and
social studies; and to support an education that moves away from the obsession with
testing and broadens the students’ minds to open them up to infinite possibilities in their
lives (Olson & Jerald, 2020).
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To explore how to accomplish this purpose, the researcher intended to create a
Learning Activity Workbook (Learning Time Cultivating Social and Emotional Learning
Activities) illustrating how to incorporate art into the curriculum while implementing
social and emotional learning strategies. The researcher intended to survey a variety of art
instructors and teachers of other subjects in grades K-5 such as math, English language
arts, science, and social studies regarding the need for a learning activity workbook
designed to promote social and emotional learning while using art as a tool.
Conceptual Framework
This dissertation presented a mixed method action research plan involving the
development of a social and emotional Learning Activity Workbook (Learning Time
Cultivating Social and Emotional Learning Activities) to assist educators in combining
art with social and emotional learning. Action plan research is a relatively recent
development in educational research. Action research has been described as taking three
forms: traditional, collaborative, and critical emancipatory. Traditional action research
involves sharing consensus in resolving a problem. Collaborative research has the goal of
reforming the curriculum. Critical emancipatory research criticizes the status quo and
seeks educational and social reform (Rearick & Feldman, 1999). The purposes of action
research have been described as professional development for teachers, adding to the
shared knowledge base of educators, and “improvement of the academic and social
curriculum” (Rearick & Feldman, 1999, p. 4). Action research may also be motivated by
a desire for personal growth or by political and social agendas (Rearick & Feldman,
1999). This dissertation utilized the theoretical framework of action plan research,
applying a mixed-methods study to an action plan, with the goal of developing a learning
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activity workbook that elementary school teachers could use to incorporate art elements
into the curriculum, with learning activity worksheets to promote students’ social and
emotional learning. The researcher employed the collaborative approach to action plan
research, in which the researcher and participants collaborated on implementing an
approach to learning that provided art as a tool while promoting social and emotional
development.
Theoretical Framework
The researcher has found that there is a need for some resources to assist teachers
in incorporating art elements into academic subjects in a way that enhances social and
emotional growth (Hutzel & Russell, 2007; Waajid et al., 2013). In addition, the
researcher studied the philosophy of art educator Viktor Lowenfeld along with research
on how to develop a Learning Activity Workbook (Learning Time Cultivating Social and
Emotional Learning Activities) that would then become a product to help teachers
promote social and emotional learning while using art as a tool for elementary school
students (Cromarty, 2017; Leshnoff, 2013).
The COVID-19 pandemic has impacted academic instruction as well as social
emotional learning. Current research conducted by Woolf (2020) shows that there is a
heightened need for social and emotional learning guides, as these skills were lacking
more than ever during the COVID-19 pandemic. Recent survey results show that 75% of
teachers report that their students have fallen behind in their academic learning as well as
in their social and emotional growth, especially for minority students (Woolf, 2020).
Low-income households are “ten times more likely to report that their children have
experienced little or no learning” during the pandemic compared to other households,
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“while only 20% of high-income families” have expressed concern about nonparticipation in remote learning (Woolf, 2020, para. 5). In addition, children with
disabilities were expected to require additional social and emotional support due to the
interruption that occurred during the pandemic (Woolf, 2020). Younger students may
also have experienced reduced social and emotional skills due to fewer opportunities for
social interactions. Therefore, it was crucial for teachers to be prepared to help students
regain learning losses and focus on social and emotional support when schools returned
to regular operation. In particular, educators are encouraged to incorporate social and
emotional learning within existing programs to create supportive learning environments
(Woolf, 2020). Even prior to the pandemic, art educators noted that incorporating art into
the curriculum would support social and emotional learning (Goldstein et al., 2017; Jones
et al., 2017; Krajewski, 2021). Therefore, it appears that this dissertation research will be
valuable to elementary school educators everywhere who are coping with restoring skills
and abilities lost during the pandemic.
Purpose of the Study
The intent of this mixed methods action research was to explore how to combine
art elements with social and emotional learning, which was to be provided as part of the
classroom activities, and to determine the effectiveness of using art as a tool in promoting
social and emotional growth. Several approaches might be considered. Some possible
approaches are implementation of art instruction infused throughout the core subjects; art
instruction on the “wheel of special classes” to be offered once a week; art instruction
combined with classes in social and emotional development; and enrichment programs
offered after school or during the summer (Collaborative for Academic Social and
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Emotional Learning [CASEL], 2021). The researcher believes that incorporating art as a
component of instruction in core subjects will help enrich the students’ understanding of
non-art related subjects. In addition, exposing students to art will foster in them a lifelong appreciation of the arts. This study intended to contribute to the field of art by
showing its potential to enhance elementary students’ social and emotional well-being
(Fussell, 2019). The research is was intended to lead to an enriched learning environment
for elementary school children, enhanced reading comprehension, and feelings of
engagement and competence.
Research Questions
•

How can social and emotional learning be taught in the elementary school
curriculum using art as a tool?

•

How effective are learning activities that incorporate art into the curriculum in
enhancing social and emotional development?

•

How can elementary school teachers be better prepared to teach social and
emotional skills in the classroom using art as a tool?

Assumptions
1. Social and emotional learning is beneficial to all students (Elias, 1997).
2. Social and emotional learning may be provided as part of the classroom
curriculum or a stand-alone instructional program (Fink, 2016; Jones et al., 2017).
3. Social and emotional learning will lead to improved academic performance as
well as appropriate behavior in and out of the classroom (Mindess et al., 2008).
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4. Social and emotional skills will lead to positive interactions with family, friends,
classmates, and authority figures. These skills will benefit a student throughout
his or her life (Fink, 2016; Styfanyshyn & Yurko, 2020).
5. Teachers need to receive adequate instruction on how to provide social and
emotional learning to their students (Gardner et al., 2009).
Definition of Terms
Arts Integration—is a research-based curricular strategy involving incorporating
arts instruction with other subjects, enabling students to apply and connect content
previously taught to art (The Education Project Team, 2020).
Emotional Intelligence—“the ability to adaptively recognize, understand, manage
and harness emotions both in self and others and to use emotion to facilitate cognitive
processing” (Brouillette, 2010).
Mindfulness—Self-awareness; purposefully paying attention to the present
moment in a nonjudgmental way (Black, 2011).
National Education Association (NEA)—An organization consisting of more than
3 million educators, students, activists, friends, neighbors, parents, and workers who
promote quality education for all (NEA, 2020).
Out of School Time (OST)—is a program conducted after school and at other
times outside of the classroom curriculum to enhance student learning (Grantmakers for
Education, n.d.).
Social Emotional Learning—the “processes through which individuals attain and
effectively apply the knowledge, attitudes, and skills necessary to identify and manage
their emotions; understand another’s perspective and show empathy for others; set and
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achieve positive goals; develop and sustain positive relationships; and make responsible
decisions” (Lawlor, 2016, para. 1).
Stages of Artistic Development—just as children develop intellectually and
morally, Lowenfeld described stages of artistic development that children go through,
beginning with scribbling, and proceeding through the pseudo-naturalistic stage, followed
by a decision stage, in which they decide whether to continue to pursue artistic activities
(Fussell, 2019).
Visualization—using mental imagery to reproduce scenes from a source, then
from memory and proceeding to use the imagination as the source of inspiration for art
(Fussell, 2019).
Organization of the Dissertation
The purpose of this research was to explore how to effectively combine art
elements with social and emotional learning, which was to be provided as part of the
classroom activities, and to determine the effectiveness of using art as a tool in promoting
social and emotional growth. Teacher participants would be provided a social and
emotional Learning Activity Workbook (Learning Time Cultivating Social and
Emotional Learning Activities) containing suggested learning activities for grades K-5
students that utilize art as a tool to help promote social and emotional learning.
Participants would have the opportunity to provide valuable feedback on the
effectiveness of the suggested learning activities within the learning activity workbook.
This study was expected to help students gain social and emotional growth that was
halted during the COVID-19 pandemic. This study was to contribute to the field of art by
showing its potential to enhance elementary students’ social and emotional well-being
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and to help teachers be better prepared to incorporate art activities into subject matter
lessons.
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CHAPTER II: LITERATURE REVIEW
The purpose of this research was to determine whether a learning activity
workbook that incorporates the arts into academic subjects would promote social and
emotional growth in elementary school children. The challenge was to include art
elements in the curriculum after less emphasis on the arts occurred in many school
systems due to the need to prepare for high-stakes testing (Gattis, 2016; Kisida & Bowen,
2019). As a result, children growing up in the era of the Every Student Succeeds Act
(ESSA) [formerly called No Child Left Behind Act (NCLB)], have been prepared and
directed to focus more on standardized testing than regular art classes in the elementary
school classroom (Gattis, 2016). The intent of this study was to design a Learning
Activity Workbook (Learning Time Cultivating Social and Emotional Learning
Activities) containing suggested activities that combine art elements with instruction in
other subjects to enhance learning and help promote students’ social and emotional
development.
The Learning Activity Workbook (Learning Time Cultivating Social and
Emotional Learning Activities) was to contain activities suitable for grades K-5.
Suggested grade levels were to be included along with ways to adapt the activities for
various grades. For example, math activities for the early grades could include pictures of
coins identifying the person and things depicted on them along with their monetary value
and their equivalent value (e.g., ten pennies, two nickels, one dime). Activities in later
grades could advance to problems in purchasing and making change. This activity could
then be revisited and expanded to describe the operations of the United States Mint and
the selection of images on the coins. This activity was design to give students the
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opportunity to learn how to handle money, budget their allowance, and engage in
purchase transactions. These skills would help the students develop their self-confidence
and responsible decision-making. The art would enrich their knowledge of historical
figures honored in United States currency. These activities lend themselves to be adopted
by the teacher to meet the needs of their students. As students’ understanding of
academic subjects increases, they may develop an interest in the arts. Art was to be
incorporated into the Learning Activity Workbook (Learning Time Cultivating Social and
Emotional Learning Activities) and would not necessarily involve instruction on how to
create artwork but would use visual images to enhance the learning of historical events
and mathematical and scientific concepts. This chapter will explore studies on the value
of art and of social and emotional learning instruction, as well as the value of art therapy,
and the need for teacher preparation in these areas. It is the researcher’s intent that the
literature will support the value of providing instruction in art in a way that will benefit
the student on many levels.
The researcher intended to explore the idea of combining art elements with social
and emotional learning instruction. The researcher intended to determine the
effectiveness of using art as a tool in promoting social and emotional growth based on
feedback from participants who were to utilize a learning activity workbook in their
classroom. The goal of this research study was to make a significant contribution to art
and social and emotional learning by showing the potential of art as a tool to enhance
elementary students’ social and emotional well-being.
Current Trends in Research
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In recent years, researchers have noted the importance of social and emotional
learning to students (e.g., Minney et al., 2019; Schonfeld et al., 2015; Taylor et al., 2017).
However, educators are struggling with how to accomplish social and emotional learning
best and prepare teachers to incorporate it into the curriculum (e.g., Hutzel & Russell,
2007; McCoy, 2016; Schonert-Reichl, 2017; Waajid et al., 2013). Another issue to be
addressed is whether social and emotional instruction is effectively accomplished by
integrating art concepts into classroom instruction (Fink, 2016; Jones et al., 2017). At the
same time, studies have established the value of art education in contributing to students’
self-awareness, critical thinking skills, problem-solving abilities, academic achievement,
and creativity (Brouillette, 2010; Farrington & Shewfelt, 2020). However, due to recent
legislative efforts to raise scores on high stakes testing on academic subjects, teachers
have adopted an approach that uses memorization without a more in-depth understanding,
and less time focused on art instruction at the expense of students' social and emotional
growth (McDonald, 2016). Few studies have explored the benefits of combining art with
social and emotional learning; this helps develop students' social and emotional wellbeing to the fullest (Elias, 2019; Wallin & Durr, 2002). This study intends to help
contribute to teachers’ ability to promote social and emotional learning using art as a tool
and to make recommendations for preparing elementary school teachers and school
systems to implement best practices to promote social and emotional learning. This
literature review will discuss the importance of social and emotional growth and
development and how using art as a tool can enhance social and emotional skills.
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The Impact of High Stakes Testing
Following Every Student Succeeds Act (ESSA) [formerly known as the No Child
Left Behind Act (NCLB)], academic instruction has focused increasingly on reading and
math skills in order for the students to perform well on standardized tests (Common Core
and the Law, 2016; Jacobson & Rothstein, 2015). As a result, more focus on testing has
even affected kindergarten. As noted by Bassok et al. (2016), kindergarten instruction
today has a heightened focus on academic preparation and less time on recreational
activities. Bassok et al. (2016) have now termed kindergarten the “new first grade” (p.
10). Basok et al. (2016) noted kindergarten teachers now expect children to know the
alphabet before entering kindergarten and believe that students should learn to read while
in kindergarten. Teachers also introduce preschool and kindergarten students to math and
science to prepare them for first grade. Art and music are still an important part of the
kindergarten curriculum. However, in many states, common core standards for
kindergarten include achievement in literacy and mathematics. Some researchers have
stated that early focus on academic achievement may be stressful for students and may
negatively affect their attitude towards school, as well as their motivation and selfconfidence (Bassok et al., 2016).
Gattis (2016) noted that this increased emphasis on high stakes testing has
resulted in reduced time spent on art instruction and increased time on language arts and
math instruction in the elementary grades (Gattis, 2016; Kisida & Bowen, 2019).
Moreover, as noted by Gattis (2016), teachers are held accountable for the test scores
achieved by their students. However, when art education is given more attention in the
curriculum, test scores increase (Gattis, 2016; Song & Choi, 2018). In a recent large-scale
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randomized controlled study of 42 schools in Houston, Texas, Kisida and Bowen (2019)
found that students who were given supplemental art instruction had fewer disciplinary
problems, more compassion for others, and increased scores on standardized writing
tests. Gattis (2016) noted that art activities such as drawing maps and re-enacting
historical events give students opportunities to increase learning in ways that are not
possible from simply reading a book. In order to provide more instruction for the arts,
Gattis (2016) advocated providing art integrated lessons to the classroom. The National
Art Education Association (NAEA) (2019) agrees that reducing art instruction to prepare
students for high stakes testing is detrimental to the students’ overall education and that
visual art instruction should remain a part of the school curriculum in all levels (“NAEA
position statement,” 2019). These studies establish that if art instruction in the elementary
school setting is limited, students’ achievement in academic achievement and social and
emotional growth suffers, and if increased attention is given to instruction in the arts, then
students benefit. There is also support for the effectiveness of integrating art education
and other subjects to achieve academic and social and emotional growth. For example,
students can illustrate either by hand drawings or with clip art the figurative and literal
language in a poem. Students can use art to help explore the meaning of a poem and
interpret what the poet is trying to convey. Another activity might be to display works of
art portraying historical events such as Washington Crossing the Delaware. This painting
not only re-creates the event, but also illustrates history during the colonial times. The
significance of the painting can be shown by describing it as a planned surprise attack on
the British on Christmas Eve, in 1776. The teacher can then ask the students to observe
details of the painting and describe how the soldiers may have felt given the weather and
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time of year. These activities use art to enhance instruction in English language arts and
social studies and at the same time engage their emotional and social awareness.
Additionally, these activities will provide an opportunity for students to construct
meaning from a work of art or literature.
Review of Studies
Impact of Brain Development on Social and Emotional Learning
Immordino-Yang et al. (2018) described how various areas of the brain develop
throughout childhood and the role productive learning environments play on the
development of the whole person both academically, socially, and emotionally. The
authors also showed that these areas are intertwined and that social and emotional
development drive learning. Given this information, it makes sense that academic and
social and emotional instruction should be intertwined as well. The authors pointed out
that early childhood instruction presents daily opportunities for children to play games,
work with arts and crafts, and participate in songs, stories, and other activities that
stimulate their cognitive and creative development and promote learning how to work
effectively with others. This development forms a foundation for later learning that is
reinforced by continuing activities in multiple areas (Immordino-Yang et al., 2018). This
study suggests that limiting or removing art instruction from the curriculum can be
detrimental to the development of a child’s academic success and full potential.
Lemberger et al. (2018) conducted a counselor-delivered social and emotional
learning intervention with twenty-three economically disadvantaged youth ages 3-4 in a
randomized controlled design. One of the strategies used by the counselors was to teach
the children “kind language” (Lemberger et al., 2018). Similarly, Haslip (2020) described
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how to instruct first graders to use courteous language to improve peer relationships, to
lead to positive emotions, effectively deal with conflicts, and to exercise self-control.
This strategy was found to be effective in teaching self-regulating behavior in
preschoolers. This study showed the effectiveness of social and emotional learning
programs in young children and suggested that it is desirable to initiate such learning as
early as possible to promote children’s ability to get along with peers. Intuitively, it
seems that acquiring social skills will enhance their development in other areas and can
contribute to children’s overall enjoyment of a school environment and will help them
function in other environments as well.
Value of Social and Emotional Learning Programs
The Need for Social and Emotional Learning Instruction.
Research has established the importance of social and emotional learning for
academic achievement. The field of neuropsychology has given insight on how learning
is intertwined with emotional processes. When a student is in a state of anxiety, there is a
loss of focus on the learning process and the ability to solve problems. Thus, social and
emotional learning results in improved performance in school by promoting learning,
memory, and focus. Furthermore, social and emotional skills will equip students to
succeed beyond the classroom. They will learn to become caring individuals and
effective members of the workplace and society (Elias et al., 1997). Some additional
benefits of social and emotional learning are that such learning promotes qualities such as
empathy, kindness, and sharing and reduces anxiety and depression among students. It
increases self-awareness, social awareness, self-management, relationship skills, and
responsible decision-making; these qualities form the Collaborative for Academic Social
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and Emotional Learning (CASEL) Framework (Resilient Educator, 2021; Weissberg,
2016). According to Walker (2020), “the research is clear: [social emotional learning] is
key to successful student performance, especially in preschool and elementary school”
(para. 9). Research is also clear that art instruction is an effective way to help students
improve their social and emotional skills (Elias, 2019). These findings establish the
importance of social and emotional learning in the early childhood years and is the reason
why the researcher focused on elementary age students.
“The Economic Value of Social and Emotional Learning” study by Belfield et al.
(2015) determined that social and emotional learning programs are valuable; for every
dollar spent on social and emotional learning programs, eleven dollars’ worth of benefits
are gained. Belfield et al. (2015) established in their study that social and emotional
learning programs initiated at the preschool or kindergarten level have lasting benefits in
the students through young adulthood and are associated with positive educational
achievement, good mental health, and reduced criminal activity. It was also shown that
children with behavior disorders improved under social and emotional learning programs
(Accredited Schools Online, 2021). These outcomes affect not only school performance
but the ability to conduct one’s lives and to enjoy positive relationships with others.
Research is also clear that art instruction is an effective way to help students improve
their social and emotional skills (Elias, 2019). Establishing social and emotional learning
is of great importance in the elementary school curriculum, and incorporating art
instruction into the curriculum is an effective way to accomplish the goal of promoting
social and emotional learning.
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Frezza (2018) stated that to be most effective, social and emotional learning
“must be embedded into the entire school—all day, every day” (para. 2). Despite the
importance of social and emotional learning, only 55% of teachers have training in this
field, and without social and emotional learning taught in the elementary school
classroom, students are often plagued by bullying behavior of classmates and other
harmful behaviors such as violence, substance abuse, and dropping out (Frezza, 2018;
National Education Association, 2018). During the past year, the COVID-19 crisis put
emphasis on students’ social and emotional needs. Walker (2020) observed that
throughout the pandemic, when classroom learning was replaced with remote learning,
students felt disconnected from their classmates and teachers. Under these circumstances,
social and emotional learning is more important than ever, but many teachers were
primarily focused on academic learning due to the disruption caused by the COVID-19
pandemic. Walker (2020) suggested that the lack of opportunities for social and
emotional learning in a remote classroom could be addressed by beginning each day with
a discussion of how each student is feeling, where students share their emotions, either
positive or negative. Incorporating discussions like this as part of the daily routine will
help restore a sense of security to the students and gives the teacher the opportunity to
express empathy and caring for the class (Walker, 2020). This strategy also creates a
sense of community among students, lets their voices be heard, and helps students
manage their emotions, form networks, and celebrate their accomplishments (Mason &
Grover, 2020).
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Value of Social and Emotional Learning Programs in Promoting Social and
Emotional Growth.
The value of social and emotional instruction in helping students achieve selfawareness, interpersonal skills, and critical thinking skills has been well established.
These skills can be taught throughout a child’s schooling, and the skills they acquire will
help them function effectively outside of the school setting and will remain with them
throughout their life (Fink, 2016; Styfanyshyn & Yurko, 2020).
This instruction can be effective as early as the preschool years. Coleman (2017)
found that preschool instruction in social and emotional skills has a positive impact on
children's language development and academic achievement in reading and math
compared to preschoolers not receiving such instruction. Much of the students’ growth in
social skills had to do with the gains that they made in language fluency (Coleman,
2017). Their linguistic skills gave them a tool to express their feelings. Coleman’s (2017)
study also established that preschoolers who receive social and emotional instruction are
better prepared for learning academic subjects in the later grades. This research
established that when students receive social emotional learning at a young age, it follows
them and helps them later in life.
Social and emotional learning is important throughout a student’s school years.
These skills enable students to cooperate with others, to conform to rules, to control one’s
impulses, and to promote self-awareness, a positive self-concept, and responsible
decision making (Siew & Bull, 2018). Fink (2016) favored stand-alone social and
emotional learning programs that are incorporated into the elementary school curriculum.
Such programs teach elementary students social and emotional skills of persistence,
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resilience, communication, and other noncognitive abilities. Three school systems
reported improved skills in reading and math as well as social and emotional skills for
students who participated in the program. Participants learned how to cooperate with
others, set goals, and make responsible decisions. These skills are important to acquire
for success in life, and are as important, if not more important, than academic
achievement (Styfanyshyn & Yurko, 2020). Fink (2016) described four strategies for
incorporating social and emotional learning into the classroom: creating a positive
environment for dealing with conflict, offering advice on how to respond to challenging
situations, and incorporating the value of qualities such as persistence and reflection in
mastering an academic subject such as literature or solving a math problem. A final
strategy is to periodically have students assess their own emotional growth by providing a
tool for self-assessment for their personal use. One school system reported that after the
program was initiated, there were fewer suspensions for unacceptable behavior, fewer
absences and tardiness, and a higher rate of completion (Fink 2016). These studies
established the benefit of social and emotional learning programs in the elementary
classroom. The success of the programs in bringing about more acceptable behavior may
have been instrumental in leading to students’ academic success due to the decreases in
disruptive behavior, which then provided a better environment for learning to take place.
Similarly, Jones et al. (2010) conducted a randomized clinical trial study of the
impact of a school program incorporating social and emotional learning into a third-grade
school curriculum in New York City schools, with a focus on the four R’s (reading,
writing, respect, and resolution). The study showed that students improved both
academically and in classroom behavior after one year of the program. A later study by

42

Jones et al. (2017) examined 25 widely used social and emotional learning programs both
in and outside of school to determine their effectiveness in promoting social and
emotional growth in elementary-age children. The purpose was to give schools an
informed basis for selecting the most appropriate program to meet their needs. The
authors described the skills taught, instructional practices used, whether the program was
incorporated into the curriculum or presented outside of school time (OST), and evidence
of the program’s effectiveness. Notably, recommendations included considering
programs that included art instruction as a component to make up for the absence of art
instruction in the regular curriculum (Jones et al., 2017). Similarly, Schonfeld et al.
(2015) conducted a study of disadvantaged K-6 students who participated in a social and
emotional learning program. The study measured the academic success of the participants
and concluded that the program enhanced academic performance in reading, writing, and
math as well as brought about positive changes in behavior.
Mindess et al. (2008) evaluated several social and emotional learning programs
being used at elementary schools across the country with a focus on the impact of these
programs on a child’s math and science skills. This study agreed with the findings of the
National Scientific Council on the Developing Child that social competence and
emotional well-being provide a strong foundation for brain development and provide a
foundation for academic success. In addition, these programs were successful in teaching
students to get along with one another and in reducing violent behavior among the
students (Mindess et al., 2008). If a child’s behavior in the classroom is helped by social
and emotional learning, not only will the child whose behavior is disruptive benefit, but
classmates who may be distracted by disruptions will benefit as well.
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Social and emotional learning programs have been helpful not only when
introduced as part of a classroom setting, but they are also helpful when taught as part of
an after-school program. Minney et al. (2019) evaluated the effectiveness of six afterschool social and emotional learning programs in Houston, Texas for children ages 4-11,
using pre- and post-surveys. Results showed improvement in social and emotional
behaviors in the areas of self-awareness, self-management, and behavior in the
classroom. Minney et al. (2019) further found that an after-school program conducted by
special trained teachers was preferable in some instances to incorporating social and
emotional learning into the regular curriculum because teachers tended to focus on
academic programs and give less attention to social and emotional learning. In addition,
school districts frequently lacked the funding to train teachers in how to provide
instruction on social and emotional growth (Minney et al., 2019). Although there is some
inconsistency as to whether social and emotional learning strategies are best offered
within the classroom or in an after-school program, it is clear that social and emotional
learning is needed.
Moreover, the need for social and emotional learning does not stop at the
elementary school level; high school students benefit from it as well. Taylor et al. (2017)
reviewed 82 school-based, social and emotional learning interventions involving 97,406
students ranging from kindergarten to high school level. The authors reiterated the
findings of other educators that social and emotional instruction enhanced students’
emotional intelligence and decreased negative behaviors such as substance use and
aggressiveness. The authors concluded that these programs should continue to be
included as part of the school’s curriculum (Taylor et al., 2017).
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Recently, the value of art elements as an effective way to help students improve
their social and emotional skills has been confirmed. Elias (2019) described how social
and emotional learning instruction helps students acquire self-awareness and improved
behavior. In addition, art elements help students develop an appreciation of the visual and
performance arts as vehicles for expressing emotions. The author found that children
have a natural tendency to identify moods within musical pieces. This ability can be used
to enhance emotional awareness and to expand vocabulary used to describe emotions.
The author suggested that another way that art could be used to enhance emotional
awareness is to hold discussions of Norman Rockwell’s art in the upper grades to
illustrate abstract concepts such as freedom. Then, students would be invited to create
their own representations of freedom using any artistic means of expression (Elias, 2019).
These studies established the importance of social and emotional learning
throughout the school years and beyond and illustrate how such programs can contribute
to a student’s success in life. One author, Elias (2019), mentioned the value of various
arts programs in promoting self-expression and emotional awareness in students.
Based on these findings, the researcher conducted a Needs Assessment Survey
and a Pre-Survey to identify teachers’ needs and their confidence in providing social and
emotional instruction to K-5 students in the classroom. The researcher intended to
provide a Learning Activity Workbook (Learning Time Cultivating Social and Emotional
Learning Activities) designed to promote social and emotional learning in children by
incorporating art elements into the curriculum.
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Theoretical Framework and Studies
This research was derived from studies by art educator Viktor Lowenfeld to
support the theoretical framework of this dissertation. Leshnoff (2013) wrote about
Lowenfeld’s career as an art educator and his philosophy of art, which sometimes
collided with his teaching style. For nineteen years, Lowenfeld taught at Chajes
Realgymnasium in Austria, which was equivalent to an American high school and the
first few years of college. The school was unusual in that it was Jewish but open to
students of other cultures. The school did not observe Jewish religious practices, but the
curriculum included aspects of Jewish culture. Lowenfeld’s teaching philosophy was that
children should be allowed freedom of expression in art and should not be required to
observe traditional rules of perspective. A typical assignment might be to paint a biblical
scene as they envisioned it. Lowenfeld taught in a large studio classroom that allowed
him to walk around, comment on his students’ work, and give guidance.
Lowenfeld’s philosophy was that a child’s development of artistic abilities
proceeds in predictable stages corresponding to intellectual and social and emotional
development and reflects every child’s unique experience; this philosophy was used to
support the theoretical framework of the dissertation. Lowenfeld theorized that children
progressed through predictable stages of drawing, proceeding from scribbles to preschematic, to schematic, the dawning realism stage, through the development of realistic
human figures. The scribble stage occurs between ages 2-4 and represents a beginning
ability to visualize something in the child’s experience. Toward the end of this stage, the
child is able to put into words what he or she is trying to draw. To Lowenfeld, this stage
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represents “one of the great occasions in the life of a human… [,] the development of the
ability to visualize in pictures” (Lowenfeld, n.d, p. 2; Cromarty, 2017).
The next stage, pre-schematic, takes place between ages 4-6 and is characterized
by the portrayal of humans and animals using circles and straight lines. There is no
concept of space and color is used to express emotions rather than logic. The third stage
is called the schematic stage and takes place at ages 7-9. At this stage, the child’s
drawings demonstrate an awareness of space. The drawing shows a base and a ceiling or
skyline. Colors are portrayed as they appear in nature. Figures are also shown in relation
to one another, and their relative sizes express feelings about the subject. At ages 9-11
years, the child enters the dawning realism stage. At this stage, drawings tend to focus on
people and depict girls, boys, men, and women. There is a perspective and realistic
depiction of size and the use of shading and color combinations. Lowenfeld used
children’s artistic ability to gauge their intellectual capacity as well as their ability to
express emotions. The next stage is the pseudorealistic stage (the age of reasoning), and it
occurs at 11-13 years of age. At this stage, the pictures resemble individuals on a stage
and have an element of subjective interpretation. The final stage is the adolescent art
stage, which occurs between the ages of 14-17 and is called the period of decision. The
drawings are similar to those produced during the prior stage and the child’s use of
perspective is more sophisticated. Children may portray mood in their drawings and may
exaggerate details for emphasis (Lowenfeld, n.d.; as cited in Lowenfeld, 1957). In
Lowenfeld’s most well-known work, he states that children’s drawings can be used to
gauge their intellectual development and their emotional and social development as well
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as their perceptual and creative development (Sullivan, 2015). Thus, Lowenfeld’s work is
still relevant today.
In addition to promoting the value of art instruction in a child’s intellectual
development, Lowenfeld was involved in the earlier stages of developing art therapy as a
discipline (Sullivan, 2015). Lowenfeld believed that art therapy was useful to develop a
child’s cognitive abilities and to treat physical and emotional disabilities. Lowenfeld felt
that the value of art instruction is to increase awareness of one’s surroundings.
Subsequently, researchers have built on Lowenfeld’s work to create a normative database
of children’s intellectual development using Lowenfeld’s developmental evaluation
charts. The problem raised by the current focus on factual mastery and testing of school
children could be solved by examining Lowenfeld’s theory on creative development in
children (Unsworth, 1992, as cited in Sullivan, 2015). Further, the arts are central to
interdisciplinary learning (Unsworth, 1992, as cited in Sullivan, 2015). Lowenfeld’s work
has been used to help promote cognitive abilities and motor skills and treat emotional
disabilities in children (Sullivan, 2015).
Role of Art Instruction in Promoting Social and Emotional Growth
Value of Art Instruction in Promoting Social and Emotional Learning.
Educators have recognized the value of art instruction in building emotional and
academic strengths. For example, Brouillette (2010) noted that art instruction could also
contribute to a person’s moral development as they learn how to empathize with others.
Brouillette (2010) undertook a qualitative research study in which elementary
school teachers who conducted a theater arts program discussed how students increased
their emotional growth through the program. Through theatrical experiences, the children
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learned how to express their emotions verbally and what to expect from others in
different situations and to accept responsibility for their actions. Similarly, Chisholm and
Whitmore (2018) described how visual arts instruction using digital photography
enhances students’ social and emotional learning. The authors mentioned that viewing
photographs gives students the opportunity to make meaning of the images of historical
events and people they are viewing in non-linguistic ways. Students experience emotional
and intellectual responses to the photos they view. For example, one student viewing a
photograph of Anne Frank responded, “I can see sadness in her eyes” (Chisholm &
Whitmore, 2018, p. 36). This realization demonstrates how visual arts enhance learning
and emotional awareness of the Holocaust and stimulate reflection on the impact of
historical events. Goldstein et al. (2017) reviewed how involvement in the expressive arts
enhanced children’s cognitive, social and emotional development and how students’
social and emotional growth in non-arts areas can be measured to support widespread use
of such programs in elementary school curricula. The authors concluded that instructing
students in the expressive arts (visual, theater, music, and dancing) can cultivate positive
“habits of mind” that can transfer to academic settings and enhance psychosocial
development while teaching artistic skills (Goldstein et al., 2017, p. 1507). These
authors’ works demonstrate the ability of the visual and expressive arts to enhance
learning, emotional awareness, and psychosocial development along with adding artistic
skills to a student’s abilities.
Another study described a program presented during the 2018-2019 school year in
New York, in which a majority of kindergarten students received instruction in dance,
music, theater, and visual arts. In grades one to five, most but not all students received
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instruction in three of the four arts disciplines, and only 44% of schools surveyed
reported that all students in grades one to five received instruction in all four arts
disciplines for the 2018-2019 school year as well as the preceding four years. Students in
grades one to three received between 11-40 hours of instruction in dance, music, and
theater, and 41-60 hours of instruction in the visual arts. Students in grades four to five
received 11-30 hours each week in dance, music and theater, and between 41-50 hours a
week in visual arts. The report noted that art instruction can be provided to elementary
school students not only by art teachers, but also by classroom teachers and cultural arts
organizations (Art in schools report 2018-2019, n.d.). These studies demonstrate that
many school systems recognize the value of providing art instruction to elementary
school students, and for those students not receiving formal art instruction, learning
activities using art could benefit these students. The researcher’s learning activities
workbook is intended to assist with this effort.
More recently, Laue (2021) described an Open Studio Project (2019) developed in
Evanston, Illinois, incorporating evidence-based social and emotional learning, art and art
therapy for grades Pre-K through 8, suitable for both general and diverse learners. The
mission of the project was to provide “an evidenced-base creative process allowing youth
of all ages, abilities and backgrounds to experience art, SEL and equity as avenues for
growth” (Laue, 2021, para. 1). The program was designed to help students with
communication disorders, autism, and special needs, along with students without learning
disabilities (Open Studio Project, 2019).
Art educators have identified the art classroom as “an ideal safe place for SEL to
take place” (Harmon, n.d., para. 2). Accordingly, the lessons within the curriculum for
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the Open Study Project allow the students to express a sense of self in community and to
experience equality. The art lessons help students manage their emotions, focus their
attention, and plan and make decisions in a non-judgmental environment (Laue, 2021).
Laue (2021) and Open Studio Project (2019) provided 12 lessons that combine art
activities with social and emotional learning. The project involved hands-on instruction
by art teachers in making and creating art in order to unlock children’s creativity and
promote self-awareness, self-management, social relationship skills, and responsible
decision making (Laue 2021; Open Studio Project, 2019). Each lesson included project
instructions for teachers, objectives, vocabulary for social and emotional learning and art
components, learning prompts, and reflections. This curriculum has been found to
produce a 17-20% increases in positive social behaviors among the students (Open Studio
Project, 2019). A similar process recently took place in New Jersey in which a task force
devoted to the CASEL framework combined standards for the visual and performing arts
and the social and emotional learning framework. Each component of social and
emotional learning was paired with an artistic activity. The goal was to have the
framework incorporated into the New Jersey art education standards by September of
2022 (“Social Emotional Learning Alliance for New Jersey,” n.d.; Roeder, n.d.). These
programs acknowledge the ability of the arts to advance social and emotional growth
among K-8 grade students. The researcher’s method is different from the Open Studio
Project described by Laue (2021) and Open Studio Project (2019) in that it does not
involve instruction in drawing or arts and crafts. Rather, the Learning Activity Workbook
(Learning Time Cultivating Social and Emotional Learning Activities) is intended to
guide teachers on how to introduce artistic elements into instruction on other subjects to
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make them more readily understood and more engaging. An example of an activity that
would combine art with science would be to illustrate the concept of planets revolving
around the sun with mobiles. Another example would be to take the class on a nature
walk to observe local plants and wildlife and to bring sketch pads to draw things that they
observe on the walk such as animals or plants. This would assist the students in
recognizing elements in nature, describing their characteristics, and deepen their
understanding and knowledge of science. These activities intend to help students
visualize scientific concepts, satisfy their curiosity, broaden their interest in science, and
heighten their awareness of their surroundings. These activities would enhance students’
social and emotional learning by illustrating the individual’s place in the universe and the
hierarchy of plant and animal life, and respect for nature. These activities use art as a tool
to heighten the students’ powers of observation and illustrate the concept of order in the
universe.
Additional art activities that support social and emotional learning have been
provided by Krajewski (2021). Some of the activities that are suggested include making a
picture for someone else, which will help the student focus on the needs of others;
creating paper beads made from strips of paper on which each student writes their
positive character traits, increasing their positive self-awareness; creating abstract art
using colors they like to express their emotions; and drawing a circle of control in which
students portray things they can control within the circle and things they cannot control
outside of the circle (Krajewski, 2021). The circle of control activity might be ideal for a
group project in which students contribute ideas for situations, and the teacher creates
pictures on the board. This activity will enhance awareness of the fact that we all face
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situations that are out of our control, and the activity provides a concrete illustration of
some of the experiences a student may have but found difficult to express. The teacher
may facilitate a discussion in which coping skills are suggested. These findings
demonstrate that when art instruction and social emotional learning are combined that it
can be more effective to the individuals receiving the instruction. This also established
that more researchers are understanding that when art instruction is combined with social
and emotional learning activities, students’ academic performance as well as their overall
social and emotional growth is enhanced, enabling students to be more diverse and able
to handle multiple tasks and situations. This could impact the intent of the researcher’s
study in a positive manner, as it will assist the researcher in tailoring activities that align
with the activities that are currently in place and have been established by the social and
emotional learning programs. These articles have shown great promise in addressing the
full needs of students’ creativity and social and emotional development.
For schools that do not currently provide social and emotional learning through
art activities in the classroom, an after-school program might fill in the gap. A study by
Farrington and Shewfelt (2020) showed that children from low-income backgrounds
benefit from after-school programs in the arts. Farrington and Shewfelt (2020) described
a study undertaken in 2017-2019 by the University of Chicago consortium to examine the
relationship between art instruction and social and emotional learning. The authors
focused on an after-school program for students from low-income neighborhoods. The
program offered poetry workshops pursuant to a grant in order to get feedback on the
effectiveness of the program. The researchers found that the poetry workshops were able
to bring out students’ expressive abilities and developed growth in the six C’s noted by
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Lerner as hallmarks of social and emotional growth: Competence (a positive attitude
toward one’s abilities), Connection (forming bonds with people), Character (developing a
sense of right and wrong), Confidence (a belief in one’s self-worth), Caring and
Compassion (a sense of empathy toward others), and Contribution (giving back to
society). This study demonstrated the effectiveness of community-based programs
offering instruction in the expressive arts in improving students’ ability to get along with
others and their attitude toward learning (Farrington & Shewfelt, 2020). These results
were similar to those of Forrest-Bank et al. (2016), who used a quasi-experimental design
approach to evaluate a similar program involving students in grades 6-8 from
disadvantaged backgrounds.
Other studies have shown that art instruction helps improve students’ academic
performance as well. Ludwig et al. (2016) conducted a randomized controlled trial
involving Wolf Trap Program of the Arts, in which children are exposed to music, dance,
and theater, to determine the impact of the program on student learning in multiple
disciplines. These researchers found that art instruction enhances students’ ability to
grasp mathematical concepts. This study showed the positive impact of arts instruction on
promoting academic strengths, but it did not document the impact of such programs on
social and emotional learning. Similarly, Garner et al. (2018) described an after-school
and summer school program that incorporated principles of social and emotional learning
and art into early elementary STEM instruction. The program was evaluated by experts
who concluded that the program created interest in science among the participants. This
study supports the value of combining art and social and emotional learning at the
elementary school level. The authors also introduced the concept of STEAM learning
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(Science, Technology, Engineering, Art, and Mathematics), in which STEM subjects
were combined with art instruction to enhance understanding of science and art and to
enhance social and emotional growth (Garner et al., 2018). These studies agree with
earlier studies showing the value of art instruction in enhancing student learning, but with
emphasis on STEM subjects.
Learning about art has helped students in a variety of ways. As one art educator
and professor of neuroscience and psychology at the Brain and Creativity Institute and
Rossier School of Education at the University of Southern California has noted, “The arts
are about expressing yourself as a human being, and if there's anything more fundamental
and necessary for a kid to do than that, I'd like to see it” (Immordino-Yang, 2018, cited in
Merschel, 2020). Art activities have been found to be especially beneficial to the
academic success of English language learners, visual learners, special needs students,
and at-risk children. Art also enhances the students’ critical thinking ability, interest in
learning, development of self-confidence, empathy, impulse control, and conflict
resolution skills (Stiegelbauer, 2008). These findings are consistent with a survey
reported by Jacobsen and Rothstein (2015) on the goals of education, in which eight
broad goals of education were presented to school board members, superintendents, and
legislators. In terms of relevant importance, academic skills in core subjects came first,
followed by critical thinking and problem solving, social skills, and work ethic. The
participants stated that school curricula should strive for a balance between reading and
math and other content areas (Jacobson & Rothstein, 2015).
Another benefit of promoting art instruction throughout the curriculum is the
ability of art to promote creativity, which is a skill that computers cannot teach.
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Creativity encourages a student to look at something in a new way to solve problems and
to broaden their horizons beyond their personal experiences (Goertz, 2015). As Steven
Spielberg pointed out in discussing his own education, “creative is what sticks with you”
(D’Orio, 2000, para. 17). These studies show that art instruction is instrumental to the
development of social and emotional qualities as well as academic strengths and is
important to a student’s overall learning. Art instruction has also been found helpful to
contribute to a student’s moral development, to enhance problem solving skills, and to
inspire creative endeavors (Brouillette, 2010).
Value of Art Therapy as a Tool in Improving Behavior.
The relatively recently developed field of art therapy utilizes engagement with the
arts as a tool to bring about healing in youth and others who have been emotionally
damaged. Dilawari and Tripathi (2014) describe the discipline of art therapy as a tool to
be used in combination with psychotherapy to help patients manage behavior, develop
interpersonal skills, and reduce stress. Of particular value to this study is the authors'
approach of combining art with psychotherapy to enhance a patient's emotional wellbeing. This study suggests that art, combined with other forms of treatment, is an
effective means of bringing about emotional healing and suggests that art instruction,
combined with social and emotional learning, is a promising strategy to promote social
and emotional skills in all children.
Wallin and Durr (2002) described a unique, interactive teaching tool which the
authors have used in the Camden County, Georgia school system called Teaching Anger
Control Through Teamwork (TACTT). This tool, blending academic instruction with
social and emotional learning, was found to be effective in teaching students how to
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channel their emotions into a variety of artistic outlets successfully. Such instruction was
shown to be important in creating a safe environment for the students, and which was
inclusive of all students regardless of race, socioeconomic class, and academic ability.
This program was shown to have a positive impact on students’ social and emotional
learning as well as their academic achievement. The literature from the two fields, art
instruction and art therapy, suggests that art instruction has therapeutic value for all
learners, in addition to promoting social and emotional growth.
Development of Social Emotional Learning through Art Instruction.
Few studies have focused on programs that intentionally combine art instruction
with social and emotional learning, but research in this area is promising in the potential
of such programs to bring about social and emotional growth. Woywod and Deal (2016)
described the collaboration between a community-based artist and an interdisciplinary
team of teachers to impart to K-12 students an appreciation of the arts in their
community. The study did not set about to combine art with social and emotional
learning, but it did illustrate the potential of art to raise awareness of social issues in a
community setting. It also showed the value of art in teaching lessons of life beyond the
classroom.
Hutzel et al. (2010) described a service-learning project in which eighth-graders
worked with pre-kindergarten students for several weeks to use art instruction to enhance
literacy skills. The researchers discussed how middle school students experienced
enhanced social and emotional skills as a result of being involved in art instruction. The
project involved the eighth graders working with kindergartners on a mural. One outcome
of the project was a discussion of whether the artists’ names should appear on the mural.
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The older students decided to use the initials of the kindergartners so that they would be
recognized for their contribution. This decision showed emotional growth on the part of
the student instructors and a desire to make the project meaningful and to acknowledge
the contributions of individual participants.
This review of various social and emotional learning programs that have been
developed shows that combining art with social and emotional learning is an effective
way to teach critical social skills. These studies indicate the potential of art activities to
develop students’ emotional growth, social awareness, and self-satisfaction in creating a
meaningful work of art.
Teacher Preparation in Promoting Social and Emotional Learning
In order to effectively teach social and emotional learning in the classroom with
or without combining it with art instruction, teachers must be trained for the task. This is
an aspect that has only recently gained attention in the literature. Hutzel and Russell
(2007) conducted pioneer research in the field by exploring how social and emotional
growth can be taught as a separate discipline. The authors viewed student behavior issues
as a matter of a skill that can be taught rather than conduct that is to be punished. One
way to do this is through service-learning art projects. Hutzel and Russell (2007) suggest
that art instructors already have the knowledge of how art influences social and emotional
learning because historically art has involved social issues of the day. From here it is a
short step to use art explicitly to connect to political and social issues and to help bring
about change (Hutzel & Russell, 2007). Thus, in the authors’ view, art instruction and
social and emotional learning enhance each other.
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Only recently has the idea of training future teachers in social and emotional
learning instruction been given much attention. Waajid et al. (2013) conducted a
qualitative research study to explore whether fifteen aspiring teachers could be
adequately instructed on how to incorporate social and emotional learning into their
classroom as part of their undergraduate curriculum. The authors concluded that it could,
but at the current time they noted that this had not been done extensively; they also noted
that more than a single class is needed to provide an appropriate level of competence.
Without such instruction, it is time consuming to conduct teacher development classes in
promoting social and emotional learning once a teacher has completed undergraduate
education and is working in the field. McCoy (2016) conducted qualitative research on
high school teachers’ experience with social and emotional learning instruction. The
teachers who participated in the study reported limited preparation for providing
instruction in social and emotional learning and reported that their undergraduate
education focused on preparation for teaching academic subjects. This research points out
the need for better preparation for teachers of all subjects in social and emotional learning
instruction. It is the researcher’s intent to provide learning activities to certified K-5
elementary school teachers that they can readily use in the classroom to promote social
and emotional growth.
Nenonene et al. (2019) have described efforts of the state of Ohio to begin
including standards for social and emotional learning for preschool students as well as
students K to12. The state of Ohio has also included social and emotional learning in its
strategic plan for teacher preparation. In addition to Ohio, Massachusetts has adopted a
similar standard calling for implementation of social and emotional learning in school
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districts and is in the process of developing a program for preparing teachers to
systematically integrate social and emotional learning in the classroom. Such guidance is
essential to prepare teachers to manage their classroom effectively, to foster social and
emotional learning in their students, and to better equip teachers to teach students with
diverse backgrounds, cultures, and abilities (Donahue-Keegan et al., 2019).
The Palm Beach County School District in Florida has formed a partnership with
a nonprofit organization, Prime Time Palm Beach County, for providing instruction in
social and emotional learning for elementary school teachers. This initiative is part of a
program affecting teachers in six communities throughout the country designed to
“develop positive social and emotional skills, such as self-control, persistence, teamwork
and goal setting, which are linked to success in school, career, and life” (The School
District of Palm Beach County, 2019, para. 6; The School District of Palm Beach County,
2020). These articles show that training teachers to teach social and emotional learning is
a worthy endeavor and a field in which much research remains to be done. They also
document states’ growing recognition of the importance of integrating social and
emotional learning into teacher preparation programs. This field shows great promise in
addressing the full needs of students in their growth and development.
Developing an Activity Workbook for Guiding Teachers in Combining Art Instruction
with Social and Emotional Learning.
Workbooks are an indispensable tool in guiding users on how to implement a
process and become skilled practitioners in the area. The most useful manuals
(workbooks) contain step-by-step instructions, examples illustrating how to accomplish a
certain task, and a list of helpful resources. Lovato and Rybar (1995) put together a
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training manual for California elementary and secondary teachers, to incorporate health
education content into their classes and conducted a pre-service workshop to instruct
them in its use. The manual incorporated requirements of a California statute requiring all
teachers to receive one unit of health education and to incorporate certain features of
health education into their classroom instruction. However, curriculum guidelines for
accomplishing this task had not been previously available. To fill this gap, the researchers
prepared a manual to guide teachers in incorporating health education into their
classroom instruction.
The manual was disseminated to teacher participants, who were invited to attend
two workshops demonstrating the use of the manual. Not all teachers who received the
manual attended the workshops due to scheduling conflicts or time constraints. Following
the pre-service workshops, participants used the manual the following semester, and a
follow-up survey was conducted to determine how useful the participants found the
manual, to what extent the teachers incorporated the material on health education into
their classroom instruction, and to what extent they modified their curriculum based on
the manual and workshops. The goal of the project was to provide the teachers with the
knowledge, skills, and materials needed to implement health education in the classroom.
The researchers were somewhat apprehensive that teachers attending the workshops
would react negatively to being advised by an external source on how to deliver content
in their field, but that was not the case. In fact, the majority of the participants found the
material to be substantially useful. They welcomed the information and in some cases,
requested a more detailed course outline. A limitation of the study was that participants
were not asked how closely they followed the manual, nor were participants who
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indicated that they found it somewhat useful or not at all useful asked why they did not
find it useful. Lovato and Rybar (1995) concluded that a user manual followed by inperson workshops was an “acceptable and feasible step toward [bringing about]
curricular change” (p. 175). Similarly, the researcher’s study intends to provide
participants with a Learning Activity Workbook (Learning Time Cultivating Social and
Emotional Learning Activities) that can be used with a variety of subjects and to provide
instruction in its use in the classroom.
The California project described by Lovato and Rybar (1995) is directly relatable
to the current research in that it involves instructing experienced teachers how to
incorporate new material into an existing subject matter course; it fills a documented
need, as the literature shows that many teachers do not feel adequately trained in social
and emotional learning and would welcome guidelines on incorporating art elements as a
tool into the curriculum to promote social and emotional learning. Such guidelines do not
appear to exist. Unlike the health education manual, there is no statute mandating that
teachers must have training in social and emotional learning that incorporates art
elements. In addition, the researcher anticipates that the participating teachers in this
project will welcome the guidance to be provided.
The Impact of COVID-19 Pandemic on Academic Learning, Social, and
Emotional Growth.
As previously discussed, the COVID-19 pandemic has disrupted the academic
learning and social emotional growth of students everywhere, who have had to adjust to a
total remote learning environment. Even in schools that did not completely shut down
during the COVID-19 pandemic, students and teachers had to adjust to attending school
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and interacting with one another while wearing face masks and practicing social
distancing (Sparks, 2020). Sparks (2020) also notes that interacting with others while
wearing a face mask had an impact on the ability to communicate effectively because
positive emotions become less recognizable when wearing a mask, but negative emotions
are magnified. Additionally, elementary school activities involving talking and singing
were reduced to lower the risk of contagion. In addition, young children need to be
guided on social distance measured. Some tools include sitting on properly sized pieces
of carpet or holding a rope with knots indicating a safe distance to follow. Students also
need reminders to wash their hands frequently and refrain from hand-holding and other
forms of touching (Sparks, 2020).
As schools were preparing to resume to operations as they existed prior to the
pandemic, it is worthwhile to explore ways to restore the learning and growth that was
lost in the previous year. The social emotional learning organization called CASEL, in
consultation with more than 40 other organizations, has developed guidelines for
assisting school leaders in supporting social and emotional learning to students returning
to the classroom. The purpose of these guidelines was to promote critical skills needed to
enhance social and emotional growth: self-awareness, social awareness, selfmanagement, responsible decision-making, and relationship skills. Being equipped with
social and emotional skills enhance learning because the students were in an environment
where they felt emotionally and physically safe and included in a community of learners.
Instruction should be culturally responsive and engaging (CASEL, 2020).
CASEL (2020) included an outline of four critical practices necessary to restore
social and emotional learning post-pandemic. The first critical practice is to cultivate
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healthy, culturally responsive relationships while re-engaging students, families, and
teachers in their learning. It is important to keep the lines of communication open. The
critical practice involved creating “opportunities where adults can connect, heal, and
build their capacity to support students” (CASEL, 2020, p. 19). CASEL (2020)
encourages educators to take the lead in helping students and staff recover from the
disruption caused by the COVID-19 pandemic. The second critical practice is that
educators should encourage students to share the experiences they had during the
pandemic and acknowledge their feeling of returning to the classroom through healing
circles and active constructivist listening. Educators should be prepared to provide access
to mental health support for returning students as needed. There should also be time set
aside for staff to share their experiences in returning to the classroom and to provide them
with support in their self-care.
Critical practice three involves providing a safe and equitable learning
environment that allows students to develop social and emotional learning. This is
important because the COVID-19 pandemic challenged students’ ability to cope with
stress, manage their learning in a less structured environment, and keep up their
relationships with extended family and friends at a distance. As students returned to
school, physical distancing was still necessary for a while, as teachers were willing and
prepared to help students reconnect with their peers while observing health guidelines.
Teachers were also prepared to identify students with additional emotional needs during
this period and provide a system of support for these students. Schools were advised to
create programs to prepare teachers for implementing social and emotional learning.
including instructional practices. The fourth critical practice for promoting social and
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emotional learning is to use data as an opportunity to provide continued support for
students, staff, and families that acknowledges the students’ contributions. The CASEL
report included links to several tools that teachers could use to implement critical
practices for restoring social and emotional learning (CASEL, 2020).
“Growing Gardens” (2016) is a manual that is similar in certain respects to the
activity workbook proposed by the researcher. The Growing Gardens manual was
designed to instruct low-income elementary school students on how to grow an organic,
raised bed vegetable garden in a home or community garden setting. The manual was
developed as part of a Growing Garden Youth Grow Program in Portland, Oregon. The
project offered a 35-hour training certificate to participating volunteers taught by local
experts. The program also offered eight-week after-school garden club programs as well
as garden summer camps. The manual contained five parts: introduction and overview;
instructions on working with students in the garden, including classroom management in
an outdoor setting; peaceful conflict resolution; and dealing with disruptive behaviors.
The manual contained eight detailed lesson plans, a bibliography, and appendices
containing additional resources.
This manual was a useful resource for the researcher, since it contains step-bystep lesson plans as well as hands-on tips on how to address behavior problems that will
promote social and emotional learning. The Growing Garden Youth Grow Program was
designed to enhance students’ scientific knowledge of organic gardening, agriculture, and
nutrition, introduces students to enjoying home-grown fruits and vegetables, and
promotes their physical and emotional well-being and social skills. Gardening will also
provide students the opportunity to learn by doing and to experience the value of
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teamwork, cooperation, and patience. The manual was designed to be used by garden
educators, teachers, and parents, suitable for an after-school program. The lessons are
divided into activities for younger students (K-2nd grade) and older students (grades 3-5)
(“Growing Gardens,” 2016). The Youth Grow Garden Lesson Manual was a valuable
resource for the researcher, as it contains specific suggestions for how to promote
cooperation among students in the K-5 age group and detailed step-by-step instructions
for suggested gardening activities that can be adapted to sample art instruction activities
for the classroom. Just as art involves more than drawing pictures, the school garden
program “involve[s] more than just digging in the soil” (“Growing Gardens,” 2016, p. 3).
Results/Conclusions
The theme of this research study is that art is more than drawing pictures; it can
promote interpersonal skills that can benefit children in the classroom and beyond. There
is agreement that social and emotional skills are essential to every child's growth and
development beginning in the elementary school years; that there are many ways that
social and emotional growth can be taught both inside and out of the classroom; that too
much emphasis on memorization, pre-formed instructional models, and high-stakes
testing detracts from students’ interpersonal, communication, and critical thinking skills
as well as creativity and problem solving; that art instruction has been shown to
contribute to the development of these skills; that combining art as a tool with social and
emotional learning is an effective way to promote social and emotional learning as well
as unlock students' creativity and problem-solving skills; and that teachers can benefit
from being better prepared to promote their students’ social and emotional development.
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CHAPTER III: METHODOLOGY
Chapters I and II of this dissertation has established that many teachers want and
feel a need to be prepared to promote their students’ social and emotional growth by
incorporating art elements within the curriculum. The researcher intended to develop a
Learning Activity Workbook (Learning Time Cultivating Social and Emotional Learning
Activities) to assist teachers with varying backgrounds in social and emotional learning
and art to create effective classroom learning activities that enhances social and
emotional learning.
The researcher developed a Needs Assessment Survey to ascertain the need for a
Learning Activity Workbook (Learning Time Cultivating Social and Emotional Learning
Activities) that promotes social and emotional learning activities while using art as a tool.
The Needs Assessment Survey was distributed through Google Forms to accredited
elementary school teachers to identify what they perceive is the impact on social and
emotional learning if art instruction is not provided in the classroom and how they
believe using art as a tool can enhance social and emotional learning. The survey was
sent to the Florida Department of Education with a request to forward the recruiting email
to the LISTSERV for all K-5 Florida teachers certified to teach art and other subjects, for
example, math, English language arts, science, and social studies. For the Needs
Assessment Survey, the participants were asked to identify the skills that their students
need to improve upon, such as confidence, creativity, impulse control, problem-solving,
self-awareness, self-expression, and self-management. The researcher hoped to receive at
least 200 responses from the Needs Assessment Survey. The responses to the survey were
intended to assist the researcher in developing suitable activities for the Learning Activity
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Workbook (Learning Time Cultivating Social and Emotional Learning Activities). At the
end of the Needs Assessment Survey, participants were be asked if they were interested
in learning more about the topic and if they would like to receive access to free materials
via email on how to incorporate social and emotional learning activities into their
classroom instruction. Survey participants were also be asked if they were willing to
participate in a research study on incorporating social and emotional learning activities
within their classroom instruction. Interested participants were given the researcher’s
contact information and will be requested to email the researcher their contact
information after completing the Needs Assessment Survey. This ensure that the survey
would remain anonymous. After receiving emails from the participants, the researcher
then email interested participants further information about the research study, detailing
what it would involve and its requirements. The researcher hoped to receive positive
responses from 20-25 survey participants agreeing to participate in the study assessing
the learning activity workbook. All participants in the study were given a number and
will be referred to as Participant and their assigned number. Unfortunately, due to the
time of year near the end of the spring semester and the fact that several teachers were
out on maternity leave and other teachers were preparing students for finals and other end
of the school year tasks, the response was lower than anticipated (only 8 responses).
After receiving the results from the Needs Assessment Survey identifying what
should be within the learning activity workbook, the researcher developed the learning
activity workbook. After the learning activity workbook had been developed, the
researcher followed up with those who indicate that they would like to participate in the
study. Three out of the eight participants contacted the researcher showing interest in the
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learning activity workbook. Due to low response rate, the researcher has to make
revisions to the research protocol of the study to expand the pool of participants to
include current and future teachers who teach or plan to teach K-5 elementary school
students from Lynn Universities College of Education. In this manner, the researcher
recruited twelve additional participants for a total of fifteen participants. The scheduled
Professional Education Training meetings were changed from bi-weekly meetings over
an eight-week period to weekly meeting for a one-month period. This was done in the
hopes of attracting more participant and accommodating the spring semester schedule.
The researcher provided these participants with a link to the Pre-Survey, which
directed them to the Informed Consent form seeking their consent to participate in the
Pre-Survey. If participants check Yes to the Informed Consent form, they will be directed
to the Pre-Survey to assess their baseline knowledge of social and emotional learning and
art elements as a tool. If participants check No, they were thanked for their time and
exited from the survey. Due to the low participation level, the study was discontinued so
the social and emotional Learning Activity Workbook (Learning Time Cultivating Social
and Emotional Learning Activities) was not distributed and there were no online zoom
Professional Education Training meetings, workbook evaluations, or Post-Survey were
conducted. The researcher compiled and analyzed the results from the Needs Assessment
Survey and Pre-Survey.
Proposed Research
Many educators have recognized the value of promoting students’ emotional and
social development along with academic learning but are divided on how best to
accomplish this (Fink 2016; Schonfeld et al., 2015). At the same time, the value of art
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instruction in promoting social and emotional learning has also been noted by various
educators, most notably an Austrian art educator named Viktor Lowenfeld (Cromarty,
2017). However, in recent years there has been a nationwide trend to reduce time spent in
art instruction in elementary schools (McDonald, 2016; Vargas, 2017). As a result,
instruction in the K-12 curriculum has focused on success in high-stakes testing using
rote memorization, neatly packaged units, and a teach-to-the-test mentality, at the
expense of developing students' critical thinking, problem-solving, and social and
emotional skills (Haltiwanger, 2015; Mogro-Wilson & Tredinnick, 2020). These
techniques, if overused, detract from the development of students’ critical thinking
abilities, problem-solving skills, and social and emotional learning (Haltiwanger, 2015).
However, recently there are indications that this trend is beginning to be reversed (Art in
schools report 2018-2019, n.d.).
The researcher used a mixed-methods action research design and proposed that
using art elements as a tool combined with social and emotional learning would most
effectively contribute to the development of students’ critical thinking skills, selfawareness, and problem-solving abilities along with creativity and social and emotional
growth. According to the literature review, few studies have explored this relationship
directly; the researcher’s mixed methods action research approach, was to be explored
how artistic elements could be incorporated into classroom instruction in the core
subjects to promote social and emotional learning. The purpose of this study was to
determine the feasibility of combining elements of both art and social and emotional
learning in elementary school students’ curricula.
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In order to effectively teach social and emotional learning in the classroom with
or without combining it with art instruction, teachers must be trained for the task
(McCoy, 2016). This is an aspect of teacher training that has only recently gained
attention in the literature, and this is an area that is still being developed in the education
of teachers. The literature shows that most teachers, even those who have received
instruction on incorporating social and emotional learning into the curriculum, do not feel
adequately prepared to teach these skills in the classroom (McCoy, 2016). Therefore,
there is a need for teachers to be shown how critical thinking skills, problem-solving,
emotional awareness, and creativity could be taught using art as a tool (Brouillette, 2010;
Farrington & Shewfelt, 2020).
There has been recent attention to training teachers for social and emotional
learning instruction in the process of teacher professional development (The School
District of Palm Beach County, 2019, para. 6; The School District of Palm Beach County,
2020). Educators have recognized the importance of developing social and emotional
skills in children and have called for integrating social and emotional learning programs
into the classroom. Waller (2021) has shown that schools that have added social and
emotional learning programs into their curricula have documented noticeable
improvements in students’ academic skills, positive social behavior and attitudes, and the
ability to get along with others. Thus, teacher training is needed to help students develop
qualities such as relationship skills, self-management, self-awareness, altruism, risktaking, social awareness, appreciation, and responsible decision-making. Teachers also
need to feel comfortable about discussing students’ feelings with them while effectively
teaching academic content (Waller, 2021). The researcher intended to assist teachers in
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providing social and emotional learning by showing them various ways to incorporate
elements of art into the curriculum.
The ongoing professional development that is required for teachers to maintain
their certification is an ideal opportunity to impart this training to teachers. It has been
suggested that to promote students' social and emotional growth, teachers need to be
trained to relate to others effectively and to be aware of their own and others’ emotions
(Djoub, 2018). In addition, many teacher development programs stress the importance of
self-reflection for teachers to create connections to problems and practices encountered in
their teaching (Rizzuto, 2017). Thus, the social and emotional learning component of
professional development will enhance teachers’ ability to promote this same quality in
their students.
The desired outcome of this research was to produce a Learning Activity
Workbook (Learning Time Cultivating Social and Emotional Learning Activities) for
current and future teachers who taught or planned to teach K-5 grades to incorporate art
into their classrooms as a tool to enhance social and emotional skills. The researcher’s
intention was to acknowledge art as an essential component of all students’ education and
to provide teachers with guidance on how to accomplish social and emotional growth
using art as a tool. The researcher intended to provide guidance in social and emotional
instruction by creating a Learning Activity Workbook (Learning Time Cultivating Social
and Emotional Learning Activities) that could be distributed to current and future
teachers who taught or planned to teach K-5 grades. This approach would allow
participants to use the learning activity workbook and to join weekly Professional
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Education Training meetings to receive instruction on suggested activities, share
feedback and experiences, and ask any questions.
The researcher proposed to apply a mixed-methods study to an action plan to
develop a Learning Activity Workbook (Learning Time Cultivating Social and Emotional
Learning Activities) to assist current and future elementary school teachers in
incorporating elements of art as a tool into the curriculum to promote students’ social and
emotional learning. The intended goal was to assist with filling the need noted in the
literature to enhance social and emotional learning by showing the potential in art
instruction to enhance elementary students’ social and emotional well-being (McCoy,
2016; Waajid et al. 2013). At the same time, the researcher desired to help current and
future elementary school teachers with enhancing students’ social and emotional growth
by utilizing art as an element of classroom instruction.
Population, Sample and Gatekeeper
Potential participants included all Florida certified elementary and art teachers
who held a current teaching certificate in the state of Florida. Once the researcher had
obtained Lynn University’s Institutional Review Board (IRB) approval, the researcher
emailed the Florida Department of Education and requested the LISTSERV for all
Florida certified teachers with elementary and or art certification. Once the LISTSERV
was obtained, the researcher emailed all teachers on the list an invitation to take the
survey. The researcher hoped to receive at least 200 responses from the Needs
Assessment Survey portion and 20-25 survey participants requesting to participate in the
evaluation of the Learning Activity Workbook (Learning Time Cultivating Social and
Emotional Learning Activities) using art as a tool to promote social and emotional
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learning (SEL). Additional potential participants were needed due to the low number of
participants in the Needs Assessment Survey. The Additional participants included
College of Ross College of Education at Lynn University education majors who were
current and future teachers in the elementary K-5 grade levels.
Rationale for Design
The rationale for the action research design was to first, assess the need for social
and emotional learning instruction to take place in the elementary school classroom in a
purposeful way using art as a tool. Second, the goal of the research study was to design
and assess the effectiveness of a Learning Activity Workbook (Learning Time
Cultivating Social and Emotional Learning Activities) incorporating art elements into
subject lesson matters of all types to advance students’ social and emotional learning.
This research was based on literature showing that art stimulates and enhances the social
and emotional skills of creativity, self-expression, self-awareness, critical thinking, and
problem-solving (Haltiwanger, 2015; Mogro-Wilson & Tredinnick, 2020).
Research Questions
1. How can social and emotional learning be taught in the elementary school
curriculum using art as a tool?
2. How effective are learning activities that incorporate art into the curriculum in
enhancing social and emotional development?
3. How can elementary school teachers be better prepared to teach social and
emotional skills in the classroom using art as a tool?
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Context of the Study
Art education is vital to the emotional and social growth of children as well as the
development of critical thinking skills, creativity, self-expression, and academic success
(Cromarty, 2017). Therefore, any social and emotional learning program will be
enhanced by including art elements as a component of it, and elementary school teachers
can be trained to promote these skills using art as a tool.
Procedures
The researcher’s goal was to obtain up to 200 participants for the Needs Assessment
survey and 20-25 participants to participate in the evaluation of the Learning Activity
Workbook (Learning Time Cultivating Social and Emotional Learning Activities). Due
to the limited responses from the Needs Assessment Survey, the researcher had to make
changes to the original researcher protocols, as follows.
1. The researcher obtained approval for the study from the Institutional Review
Board (IRB) at Lynn University.
2. Once IRB approval had been obtained, the researcher contacted the Florida
Department of Education asking them to send the researcher a list of email
addresses for all Florida certified elementary K-5 art and general education
teachers (Appendix A). After the researcher obtained the requested information
from the Florida Department of Education, the researcher sent a blind email to all
K-5 art and or general education teachers on the list, inviting them to participate
in a Needs Assessment Survey (Appendix D) that focused on social and emotional
learning. A link to the survey was included within the email sent to potential
participants. The blind email ensured that recipients would be unaware of who
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else had been invited to participate. The email specified a response time of two
weeks to complete the Needs Assessment Survey. Prior to taking the Needs
Assessment Survey, participants reviewed and checked Yes or No to the Informed
Consent Form (Appendix C). If participants checked Yes, they were directed to
complete the Needs Assessment Survey. If participants checked No, they were
exited from the survey and thanked for their time.
3. The last question on the Needs Assessment Survey asked participants if they were
interested in learning more about the topic of social and emotional learning and if
they would like to participate in a research project in which they would receive
free material on promoting social and emotional learning using art as a tool. If
participants checked Yes and were interested in further participation, they were
provided with the researcher’s contact information asking them to email the
researcher for follow-up. If participants checked No, they were directed to the end
of the survey and thanked for their participation in the Needs Assessment Survey.
4. The researcher replied to interested participants through email with a Description
of The Study and Participation Requirements (Appendix E) along with a link to
the Pre-Survey (Appendix F). Due to the low number of responses from the Needs
Assessment Survey, the researcher had to make additional changes to the original
research study protocols.
5. The researcher revised the original IRB research protocol, which was to only
include all Florida certified elementary K-5 art and general education teachers.
The revised IRB research protocol now included all Florida certified elementary
K-5 art and or general education teachers, and Lynn University students enrolled
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in the Ross College of Education, who were current or future teachers of K-5
elementary school students.
6. After the researcher had obtained new IRB approval for the research protocol, the
researcher sent the Initial Contact Letter to the Ross College of Education at Lynn
University, asking the administrative assistant to send the researcher a list of
email addresses for all education majors currently enrolled. Following the request,
the researcher forwarded the invitation to participate in a Pre-Survey (Appendix
F) that assessed the participants’ baseline knowledge of social and emotional
learning. A link to the survey was included within the email sent to potential
participants.
7. Participants had one week to complete the Pre-Survey (Appendix F). Prior to
completing the Pre-Survey, participants reviewed and checked Yes or No to the
Informed Consent Form (Appendix C). If participants checked Yes, they were
directed to complete the Pre-Survey. If participants checked No, they were exited
from the survey and thanked for their time.
8. The last question the Pre-Survey (Appendix F) asked participants if they were
interested in furthering the study if they checked Yes, they were provided with the
researcher’s contact information asking them to email the researcher for followup. If participants checked No, they were directed to the end of the survey and
thanked for participation in the Pre-Survey.
9. After the Pre-Survey (Appendix F) closed the researcher compiled the responses
from the Pre-Survey and analyzed the data. No one contacted the researcher
expressing interest in using and evaluating the Learning Activity Workbook
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(Appendix G). Therefore, the scheduled orientation Professional Education
Training meeting and subsequent weekly discussion meetings were not held.
10. The following planned steps in the research protocol were not held due to the
absence of participants to review and evaluate the Learning Activity Workbook:
•

Distribution/overview of the Learning Activity Workbook (Appendix G)

•

Giving verbal consent to the Digital Informed Consent Form (Appendix
H) during the initial Professional Education Training meeting for
participation in the weekly Professional Education Training meetings
(Appendix I). If participants said Yes, they would become a part of the
study. If participants said No, they would kindly be asked to exit from the
online meeting and thanked for their time

•

Subsequent Zoom meetings discussing the Learning Activity Workbook
were not held, recorded, or provided to participants who may have missed
the meetings.

•

The intent of the first weekly meeting was to give an overview of the
Learning Activity Workbook (Appendix G) and instructions on how to use
it. The researcher intended to direct participants to implement designated
activities.

•

Subsequent meetings were planned to last one to one and one-half hours,
during which participants would describe which activities they were able
to implement and if they were unable to use the activities, to explain why.
The researcher also intended to review activities for the following three
weekly meetings.
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•

The researcher intended to ask participants to evaluate their experiences
with the Learning Activity Workbook and to recommend any suggestions
or additions to the Learning Activity Workbook at the last weekly
meeting.

•

The researcher also intended to give participants a link to the Post-Survey
(Appendix J) during the last weekly meeting to evaluate how successful
they felt the Learning Activity Workbook (Appendix G) was in using
elements of art as a tool to promote social and emotional learning in their
classroom. Prior to taking the Post-Survey (Appendix J), participants
would be given an Informed Consent Form (Appendix C) and asked to
check Yes or No to the Informed Consent Form to take the Post-Survey. If
participants checked Yes, they would be directed to complete the PostSurvey. If participants check No, they would be exited from the survey
and thanked for their time.

None of these steps described above were taken due to the absence of participants to
receive, review, and evaluate the Learning Activity Workbook (Learning Time
Cultivating Social and Emotional Learning Activities).
The Needs Assessment Survey (Appendix D) included Likert scale questions on a
scale of 1-5 rating the participants’ agreement or disagreement, open-ended questions,
and a rating scale asking participants to rank each of ten social and emotional skills in
order of importance, and Yes/No questions. In addition, both the Pre-Survey (Appendix
F) and Post-Survey (Appendix J) contained several Likert scale questions, open-ended
questions, Yes/No questions, and multiple-choice questions so participants could discuss
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their experiences with the techniques suggested in the Learning Activity Workbook
(Learning Time Cultivating Social and Emotional Learning Activities).
The Learning Activity Workbook (Appendix G) included learning activity
worksheets that current and future elementary school teachers of various subjects in the
K-5 curriculum could use in their classroom instruction. These learning activities
incorporated art as a component of the subject being taught and at the same time would
enhance students’ social and emotional well-being. The workbook was intended to
enhance students’ social and emotional skills of confidence, creativity, impulse control,
problem-solving, self-awareness, self-expression, and self-management. As part of the
education training, the Learning Activity Workbook included specific instructions where
appropriate on how to conduct the learning activities. Teachers were expected to adapt
the activities to suit the needs of their students. The researcher intended to solicit timely
feedback from current and future teachers by inviting them to contact the researcher at
any time with comments, questions, or need for advice. This was in addition to the
weekly Professional Education Training (Appendix I) meetings using remote technology
in which current and future teachers could share which techniques were successful and
which did not work, along with any insight they could offer as to why the strategies did
not succeed.
At each meeting, the researcher planned to take the following steps:
•

recap the previous meeting(s),

•

answer any questions,

•

ask participants open-ended questions pertaining to the implementation of the
Learning Activity Workbook and the students’ social and emotional growth,
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•

the researcher planned to explain the content of activities for the following
meetings, and

•

suggest optional further activities for current and future teachers to incorporate
into their lessons.

To facilitate meaningful discussion, the researcher intended to display prepared openended discussion questions (Appendix I) using screen sharing technology allowing the
participants to view the questions under discussion. Some examples of the questions to
have been discussed are:
•

Were you able to incorporate the social and emotional learning activities within
your class lessons?

•

If you were able to implement the social and emotional learning activities, what
were your experiences?

•

If not, why were you unable to use the social and emotional learning activities?

•

What techniques worked this week that did not work last week?

•

Have you seen growth in your students’ social and emotional learning?

After each weekly meeting, the researcher intended to transcribe all data, and after the
final weekly meeting, the researcher intended to collect all data and report the findings in
Chapters IV. All feedback was to have been reviewed and included in the discussion
section of the dissertation. The researcher intended to note the participants’ feedback,
whether or not the current and future teachers were able to implement the activities from
the learning activity workbook in the lessons they taught in the classroom and if they
thought their students developed or gained any skills in social and emotional learning.
The researcher intended to record all feedback, whether positive or negative, along with a
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description of classroom experiences and any suggested improvements or deletion of any
aspect of the learning activities within the workbook. Participants’ comments would have
been classified thematically.
Data Collection
This mixed-methods action research used an electronic Needs Assessment Survey
and Pre-Survey as instrumentation tools. The researcher created a Needs Assessment
Survey and Pre-Survey on a digital platform, Google Forms. The Post-Survey, which was
designed to measure the growth of the students social and emotional learning during the
use of the Learning Activity Workbook (Learning Time Cultivating Social and Emotional
Learning Activities), was not used due to the discontinuation of the review and evaluation
of the Learning Activity Workbook. The researcher intended to extract teachers’
impressions of the effectiveness of the Learning Activity Workbook, observations
regarding their knowledge of students’ social and emotional development, and how to
promote these skills in the classroom using art as a tool from the data collected. The also
planned to include in the discussion a summary of feedback from participants on the
impact of the activities on their teaching, the student's learning, the students’ improved
behavior in social and emotional domains, and enhanced skills in critical thinking and
problem-solving. From these observations, the researcher planned to discern a pattern of
trends and to identify themes from the data collected, compiled, and coded. Finally, the
researcher intended to from a tentative hypothesis from this data to support the theory
that combining art with social and emotional learning is an effective method for
promoting the teaching of social and emotional skills, and that such skills can be taught to
both current and future teachers and students receiving the instruction.
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All survey responses were kept confidential, and if participants’ responses were
mentioned in the study, the researcher referred to them by participant and their assigned
number. The data collected was stored on a password-protected computer for 3 years. At
the end of 3 years, the data from the study will be deleted from the researcher’s laptop
and hard drive.
Instrumentation
The instrumentation included in this study was one Needs Assessment Survey
(Appendix D), and one Pre-Survey (Appendix F).
The following instruments were to have been included in the study, but due to the
absence of participation were not completed: four weekly Professional Education
Training (Appendix I), and one Post-Survey (Appendix J). The Needs Assessment
Survey (Appendix D) contains twenty-one questions, including Likert scale questions on
a scale of 1-5 rating the participants’ agreement or disagreement, open-ended questions,
and a rating scale asking participants to rank each of ten social and emotional skills in
order of importance, with participants to determine most important to least important.
Both the fourteen-question Pre-Survey (Appendix F) and the eighteen-question PostSurvey (Appendix J) used open-ended, Likert scale, Yes/No questions, and multiplechoice questions so that participants could discuss their experiences with the techniques
suggested in the Learning Activity Workbook. The weekly Professional Education
Training document (Appendix I) were to include the agenda for meetings, reflection on
last meeting’s material, review of following the weeks material, open-ended questions
about the effectiveness of the learning activities in the workbook, open discussion of
current and future teachers’ experiences and comments, and the impact on the students’
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social and emotional learning. Both the Needs Assessment Survey (Appendix D), the PreSurvey (Appendix F), and Post-Survey (Appendix J) contained the Informed Consent
form (Appendix C).
Questions on the surveys included the following:
•

Needs Assessment: More students could use instruction in social and emotional
learning in the elementary school setting. (Strongly Agree, Agree, Neutral,
Disagree, Strongly Disagree)

•

Pre-Survey: How confident are you teaching your students social and emotional
learning skills within the classroom? (Extremely Confident, Confident, Neutral,
Somewhat Confident, Not at All Confident)

•

Post-Survey: What was your favorite part about the learning activity workbook?
(open-ended)

Analysis
The researcher used a mixed-methods design using both quantitative and
qualitative analysis. The researcher used quantitative analysis to compile and display
tables and charts from the surveys. Using quantitative analysis assisted in measuring
whether identified needs were met in the opinion of the participants. The researcher also
used a qualitative method allowing the researcher to identify and discuss any themes that
emerged from the surveys and weekly meetings. The researcher planned to discuss
whether the Learning Activity Workbook (Learning Time Cultivating Social and
Emotional Learning Activities) accomplished the goal of promoting social and emotional
learning while using art as a tool based on the participants’ feedback from the weekly
meetings and the Post-Survey.
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The researcher intended to examine the growth that took place between the PreSurvey (Appendix F) and Post-Survey (Appendix J) using Google Forms. However, due
to the absence of participants to review and evaluate the Learning Activity Workbook
and participate in the Post-Survey, the Post-Survey did not take place. Google Forms
allowed the researcher to compile results of multiple-choice, Yes/No questions, and
Likert scale responses in the form of pie charts and bar graphs that were included in the
Needs Assessment Survey and Pre-Survey discussed in the results section of this
dissertation. Responses to open-ended questions were compiled manually by the
researcher. The researcher read through the open-ended responses to get a sense of what
participants were expressing. Afterward, the researcher mapped out a few general
categories to match responses and then develop sub-categories under the general
categories that would assist the researcher with identifying important details and
assessing the validity of the results.
Needs Assessment Survey. Data analysis included both quantitative and
qualitative analysis. Quantitative analysis consisted of descriptive statistics (mean, mode,
median, range, and standard deviation). Qualitative analysis consisted of organizing open
ended answers into codes to generate answers. The quantitative and qualitative analysis
of the Needs Assessment Survey was then triangulated to create the Learning Activity
Workbook (Learning Time Cultivating Social and Emotional Learning Activities).
Pre-and Post-Survey Assessment. The researcher was unable to compare the
Pre- and Post-Survey to look for differences in before and after the use of the Learning
Activity Workbook (Learning Time Cultivating Social and Emotional Learning
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Activities) and therefore a comparative analysis was not preformed, nor were descriptive
statistics (mean, mode, median, range, and standard deviation) calculated.
Field Notes, Observations, and Interviews. The researcher intended to use
audio tape recordings and field notes of the weekly meetings and to transcribe them,
organize them into codes, and generate three to five themes. This was not accomplished
due to the absence of weekly meetings to discuss the Learning Activity Workbook
(Learning Time Cultivating Social and Emotional Learning Activities).
Triangulation. All data from Needs Assessment and Pre-Survey results were
triangulated to make meaning and establish the perceived need for a Learning Activity
Workbook (Learning Time Cultivating Social and Emotional Learning Activities) that
used art to promote social and emotional learning. The researcher’s field notes,
observations, and interviews did not take place and the researcher was unable to develop
holistic results of the Learning Activity Workbook.
Ethical Considerations
The researcher expected that participants would be candid in their assessment of
the teaching tools presented in the Learning Activity Workbook (Learning Time
Cultivating Social and Emotional Learning Activities). The researcher also expected that
some participants may already have had a positive attitude toward the value of art in
promoting social and emotional learning and would welcome a Learning Activity
Workbook to help them accomplish this task. In addition to the inability to review the
Learning Activity Workbook, limitations to the research study are that the researcher has
an art background, which may produce bias and limit the reliability of the research. Also,
participants may have been inclined to give positive feedback to the Learning Activity
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Workbook without focusing on the effectiveness of the particular activity. Other
participants may have been reluctant to describe any failures in providing the instruction.
Those participants who did not see the value of social and emotional learning may have
declined the opportunity to participate in the study. The self-selection process is therefore
somewhat inherently biased. Nevertheless, the researcher believes that valuable feedback
on social and emotional learning was obtained since delimitations address current and
future educators who teach or plan to teach grades K-5 who have a vested interest in
social and emotional learning to help their students realize their full potential. The
researcher selected this population because of an interest in promoting social and
emotional learning at an early age to enhance academic success and enjoyment of
learning and appreciation of art as a component of learning.
Ethical Principles/ Human Subjects Compliance
The researcher did not anticipate that any ethical principles would be an issue in
this research. However, if participants felt uncomfortable during the study they could
withdraw at any time.
Risks and Benefits
The risk in participating in this research would be minimal. There were no
benefits to participating in the study; however, participants could have enjoyed taking
part in implementing and evaluating a Learning Activity Workbook (Learning Time
Cultivating Social and Emotional Learning Activities) intended to help promote social
and emotional learning while using art as a tool in a variety of subjects.
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Confidentiality and Anonymity
The researcher prepared two separate Informed Consent Forms (Appendix C and
Appendix H): one for the Needs Assessment Survey (Appendix D), Pre-Survey
(Appendix F), and Post-Surveys (Appendix J), and the second for the weekly
Professional Education Training (Appendix I) to be provided to study participants. The
forms would assure confidentiality for the social and emotional learning (SEL) training
and anonymity for the Needs Assessment Survey. Completed surveys were returned to
the researcher anonymously using the Google Form option that does not disclose the
participant’s email address to the researcher, thus assuring confidentially.
Individuals who chose not to participate were exited from the survey. If
participants wished to take part in the research, Google Forms presented an Informed
Consent Form (Appendix C) for participants to sign electronically. Participants would
also receive the Informed Consent Form (Appendix C) prior to taking the Needs
Assessment Survey (Appendix D), the Pre-Survey (Appendix F), and the Post-Survey
(Appendix J). If participants wished to continue with the study and would have received a
separate Digital Informed Consent Form (Appendix H) for the weekly Professional
Education Training (Appendix I) sessions. Participants who would have agreed to the
Digital Informed Consent form would have been given an overview of the Learning
Activity Workbook (Appendix G) prepared by the researcher containing learning activity
worksheets incorporating art elements and activities into the core subject curriculum as a
strategy for promoting social and emotional learning. The researcher intended to allow
current and future teachers to use the learning activities as an inspiration for their own
learning activities in the semester for approximately four weeks. The Learning Activity
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Workbook (Learning Time Cultivating Social and Emotional Learning Activities) would
have included learning activity worksheets for grades K-5 on a variety of subjects.
Current and future teachers could then adapt the activities to their particular style of
teaching and subject and grade level being taught.
Participants who would have attended the weekly Professional Education
Training meetings (Appendix I) would have attended the first online meeting, an
orientation to help familiarize the participants with the Learning Activity Workbook
(Appendix G) and to guide them on how to use it. Participants would have also taken part
in three additional online weekly group meetings to share their feedback and experiences
with implementing the Learning Activity Workbook within their classroom. The
Learning Activity Workbook (Learning Time Cultivating Social and Emotional Learning
Activities) was intended to be flexible to allow for participants’ adaptations. These
sessions would have been recorded and transcribed by the researcher for further analysis.
At the conclusion of the study, participants would have been given a Post-Survey
(Appendix J) to indicate their experiences and outcomes of the suggested strategies
within the Learning Activity Workbook (Appendix G). Both the Needs Assessment
Survey and Pre-Survey responses were kept confidential, and when participants’
responses were mentioned in this dissertation, the researcher referred to them by an alias
(participant #).
The researcher has stored the consent forms and data on the researcher’s
password-protected laptop used exclusively for the purpose of doctoral studies and
backed up on a hard drive. After three years, the data will be deleted from the laptop and
hard drive. There were no benefits to participating in the study; however, participants
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may have enjoyed taking part in implementing and evaluating a Learning Activity
Workbook (Learning Time Cultivating Social and Emotional Learning Activities)
intended to help promote social and emotional learning while using art as a tool in a
variety of subjects.
Limitations and Delimitations
The research was limited to the number of participants contacted who agreed to
participate in the study, and those who participated may not be representative of all
educators or others contacted. The goal of recruiting twenty to twenty-five participants
was to assure that the sample would adequately address the validity of the researcher’s
work to produce significant results, but since this goal was not initially met, the
researcher asked respondents to refer the researcher to colleagues who may also be
interested in participating in the study, thus using a snowball strategy. Also, the
participants may be biased in favor of including art elements in the curriculum, and those
who did not find the Learning Activity Workbook (Learning Time Cultivating Social and
Emotional Learning Activities) useful may be reluctant to give honest feedback to the
researcher. Since the Learning Activity Workbook was not utilized in this study, the
opportunity for participants to evaluate the workbook did not occur.
The researcher designed the study to be inclusive for recruiting current and future
K-5 art instructors and/or elementary teachers who teach or plan to teach math, English
language arts, science, and social studies to participate in the research. School systems
throughout Florida may vary as to the extent to which art and social and emotional
learning are embedded in their school curricula, and therefore, results may not be
generalizable to other school systems.
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Summary
The purpose of this research was to apply a mixed-methods study to an action
plan with the goal of developing a Learning Activity Workbook (Learning Time
Cultivating Social and Emotional Learning Activities) that elementary school current and
future teachers could use to incorporate art elements into the curriculum with learning
activity worksheets to promote student's social and emotional learning. The researcher’s
intention was that the Learning Activity Workbook could assist in helping fill the gap in
elementary school current and future teachers’ preparation for incorporating social and
emotional learning into their classroom instruction (McCoy, 2016; Waajid et al. 2013).
Teachers and other professionals who agreed to participate in the mixed methods/action
research plan were given a Pre-Survey asking them how prepared they currently feel
about teaching social and emotional learning using art activities as a tool. The intent was
to survey the participants at the end of one month’s use of the learning activity workbook
to determine whether they felt better prepared to use art as a tool for promoting social and
emotional learning. The Pre-Survey and Post-Survey were intended to be used to solicit
comments on their experiences and also as a means to measure the extent of the
participants’ increased confidence in combining art elements with social and emotional
learning. Participants were to have been provided with a copy of the Learning Activity
Workbook for their reference in developing their own curriculum. They also were to have
participated in weekly Professional Education Training online to discuss suggestions for
implementation, and for sharing their experiences in using or not using the Learning
Activity Workbook. After one month of participants using the Learning Activity
Workbook, the researcher intended to provide participants with a Post-Survey on how
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useful they found the Learning Activity Workbook in guiding their instruction in social
and emotional learning and if participants indicated they were more confident or better
prepared to teach social and emotional learning, and if they noticed an improvement in
their students’ social and emotional growth then the Learning Activity Workbook would
be considered a success. This research was intended to contribute to the field of how to
use art as a tool to promote social and emotional learning and how to better prepare
current and future teachers to provide such instruction.
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CHAPTER IV: RESULTS, DISCUSSION, CONCLUSIONS, &
RECOMMENDATIONS
Introduction
The purpose of the research was to determine whether a Learning Activity
Workbook that incorporates the arts into academic subjects promotes social and
emotional growth in elementary school children was needed. The goal of this study was
to design a social and emotional Learning Activity Workbook (Learning Time
Cultivating Social and Emotional Learning Activities) that contained suggested activities
that allow the students to practice reflection, self-management, self-awareness, socialawareness, decision-making, and relationship skills. Also included within the social and
emotional learning activity workbook were activities that combine art elements with
instruction in other subjects (history, math, English language arts, and science) to
enhance learning and bring out creativity among the students. The researcher recruited
volunteers who would use the activities in the classroom and participate in surveys about
the effectiveness of the activities in promoting social and emotional learning through art.
The results shown below will answer the following research questions:
•

How can social and emotional learning be taught in the elementary school
curriculum using art as a tool?

•

How effective are learning activities that incorporate art into the curriculum in
enhancing social and emotional development?

•

How can elementary school teachers be better prepared to teach social and
emotional skills in the classroom using art as a tool?
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The tentative hypothesis was that combining art with social and emotional learning is an
effective method for promoting the teaching of social and emotional skills and that such
skills can be taught to both teachers and students receiving the instruction.
Demographics of Participants
After receiving Lynn University Internal Review Board (IRB) approval, the
researcher sent an email to the Florida Department of Education (FDOE) requesting a
listserv for all Florida certified teachers with elementary and or art certifications in the
state of Florida. After obtaining the listserv from the FDOE the researcher sent a
recruitment email to over 1,000 potential participants, inviting them to participate in a
Needs Assessment Survey to assist in the development of a Learning Activity Workbook
(Learning Time Cultivating Social and Emotional Learning Activities) that promotes
social and emotional learning (SEL) using art as a tool. The goal was to obtain 200
participants for the Needs Assessment Survey. The researcher received only eight (8)
participants who were interested in participating in the study. These participants
completed the Needs Assessment Survey. The Needs Assessment Survey was open to
participants for two weeks.
Due to receiving a small response to the Needs Assessment Survey, the researcher
revised the IRB study protocol to gain more participants for further study. After obtaining
approval for the revised IRB packet the researcher contacted all Lynn University students
enrolled in the Ross College of Education program and invited them to participate in the
Pre-Survey for the study. The survey was designed to assist and identify the participants’
base knowledge of social and emotional learning and how to teach it through classroom
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activities. The researcher received fifteen (15) participants. The goal was to obtain 20-25
participants for the Pre-Survey. The Pre-Survey was open to participants for one week.
Due to the time frame of the study, during the last few weeks of the spring semester,
participants were not available to take part in the four professional education training
meetings, to give feedback on the Learning Activity Workbook (Learning Time
Cultivating Social and Emotional Learning Activities), or to take the Post-Survey.
Summary of Analyses
The Needs Assessment Survey (Appendix D) included Likert scale questions on a
scale of 1-5 rating the participants’ agreement or disagreement, open-ended questions, a
rating scale asking participants to rank each of ten social and emotional skills in order of
importance, and Yes/No questions. In addition, both the Pre-Survey (Appendix F) and
Post-Survey (Appendix J) contained several Likert scale questions, open-ended
questions, Yes/No questions, and multiple-choice questions to guide participants in
discussing their experiences with the techniques suggested in the learning activity
workbook.
The Learning Activity Workbook (Appendix G) contained learning activity
worksheets that elementary teachers of various subjects in the K-5 curriculum can use in
their classroom instruction. These learning activities incorporated art as a component of
the subject being taught and at the same time were designed to enhance students’ social
and emotional well-being. The Learning Activity Workbook (Learning Time Cultivating
Social and Emotional Learning Activities) was developed to enhance students’ social and
emotional skills of self-management, self-awareness, social awareness, decision making,
and relationship skills. The surveys were conducted and secured through Google Form
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which did not allow identification of participants and did not allow participants to
complete the survey more than one time. While surveys were available to participants the
researcher would check responses daily to keep track of the data received. Prior to
participants participating in the surveys, participants received an Informed Consent
(Appendix C) and were asked to check whether they agreed to move forward in the study.
If participants did not give consent to participate or select No as one of their responses,
they were thanked for their participation and exited from the survey. After all, surveys
were completed, the researcher compiled and analyzed the information. Results from the
surveys showed that teachers would find a social and emotional learning activity
workbook helpful in promoting social and emotional learning using art as a tool for
elementary school students in grades K-5.
Table 1
Total number of participants that participated in the survey(s)
SURVEY(S)

NUMBER OF
PARTICIPANTS

Needs Assessment Survey

8

Pre-Survey

15

Post-Survey

0

Table 1. Total number of participants that participated in the survey(s)

Table 2
Total number of participants that participated in the four professional education training
meeting(s)
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PROFESSIONAL EDUCATION

NUMBER OF

TRAINING MEETINGS

PARTICIPANTS

Meeting One

0

Meeting Two

0

Meeting Three

0

Meeting Four

0

Table 2. Total number of participants that participated in the four professional education training meeting(s)

An analysis of Table 1 and Table 2 indicated that:
•

Eight (8) K-5 elementary school teachers who taught general education and/or art
teachers participated in the Needs Assessment Survey.

•

Fifteen (15) current and future K-5 elementary school teachers who taught or plan
to teach general education or art participated in the Post-Survey.

•

Zero (0) participants participated in the Professional Education Training meetings.

•

Zero (0) participants participated in the Post-Survey of the Learning Activity
Workbook.

Needs Assessment Survey Results
The Needs Assessment Survey was designed to confirm whether elementary
school teachers believed that students would benefit from social and emotional learning
instruction and to identify what kind of help would assist them in enhancing students’
social and emotional growth.
Figure 1
Informed Consent Form
Figure 1. Informed Consent Form
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Note. Eight (8) participants agreed to participate in the Needs Assessment Survey after
the informed consent form and what was required for participating in the Needs
assessment survey.

Figure 2
Familiarity with social and emotional learning

Figure 2. Familiarity with social and emotional learning

Note. All eight (8) participants checked yes indicating that they were familiar with social
and emotional learning. If participants were to select no or unsure, the survey would have
directed them to an explanation of what social and emotional learning is: “processes
through which individuals attain and effectively apply the knowledge, attitudes, and skills
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necessary to identify and manage their emotions; understand another’s perspective and
show empathy for others; set and achieve positive goals; develop and sustain positive
relationships, and make responsible decisions” (Lawlor, 2016, para. 1). None of the
participants selected no or unsure. This response indicated that all participants were
familiar with the concept of social and emotional learning prior to the initiation of the
survey.
Figure 3
Provision of social and emotional learning instruction throughout the elementary school
system

Figure 3. Provision of social and emotional learning instruction throughout the elementary school

Note. All eight (8) participants strongly agreed that social and emotional learning should
be incorporated into the elementary school curriculum. This response demonstrates that
teachers want and welcome school systems’ inclusion of more social and emotional
learning to their students’ overall curricula.
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Figure 4
Need for more instruction in social and emotional learning.

Figure 4. Need for more instruction in social and emotional learning

Note. All eight (8) participants strongly agreed that more students need social and
emotional learning. This shows that teachers feel that students need more instruction and
guidance in social and emotional learning and that it would be beneficial in a school
setting.

Figure 5
Skills needed to be developed by social and emotional learning
Question: If more schools promote social and emotional learning throughout their
curriculum what skills would you highly recommend? Rank from most important (1) to
least important (10).
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Figure 5. Skills needed to be developed by social and emotional learning

Note: There was no uniform agreement among the participants as to which social and
emotional learning skills were most important (1) and least important (10) to develop.
The list of skills is as follows:
Communication Ranking:
3 out of 8 ranked Communication a 1 for most important
1 out of 8 ranked Communication a 2
2 out of 8 ranked Communication a 3
2 out of 8 ranked Communication a 5
Confidence Ranking:
1 out of 8 ranked Confidences a 2
2 out of 8 ranked Confidences a 4
2 out of 8 ranked Confidences a 6
1 out of 8 ranked Confidences an 8
2 out of 8 ranked Confidences a 10 for least important
Creativity Ranking:
1 out of 8 ranked Creativity a 5
1 out of 8 ranked Creativity a 6
4 out of 8 ranked Creativity a 7
2 out of 8 ranked Creativity a 9
Impulse Control Ranking:
1 out of 8 ranked Impulse Control a 1
3 out of 8 ranked Impulse Control a 2
1 out of 8 ranked Impulse Control a 4
2 out of 8 ranked Impulse Control a 6
1 out of 8 ranked Impulse Control a 10 for least important
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Problem Solving Ranking:
3 out of 8 ranked Problem Solving a 1 for most important
1 out of 8 ranked Problem Solving a 2
2 out of 8 ranked Problem Solving a 3
1 out of 8 ranked Problem Solving a 5
1 out of 8 ranked Problem Solving a 10 for least important
Relationship Skills Ranking:
1 out of 8 ranked Relationship Skills a 2
3 out of 8 ranked Relationship Skills a 3
1 out of 8 ranked Relationship Skills a 4
1 out of 8 ranked Relationship Skills a 6
1 out of 8 ranked Relationship Skills a 7
1 out of 8 ranked Relationship Skills a 9
Self-Awareness Ranking:
1 out of 8 ranked Self-Awareness a 3
1 out of 8 ranked Self-Awareness a 4
1 out of 8 ranked Self-Awareness a 5
1 out of 8 ranked Self-Awareness a 6
1 out of 8 ranked Self-Awareness an 8
1 out of 8 ranked Self-Awareness a 9
1 out of 8 ranked Self-Awareness a 10 for least important
Social-Awareness Ranking:
2 out of 8 ranked Social-Awareness a 5
1 out of 8 ranked Social-Awareness a 6
3 out of 8 ranked Social-Awareness a 7
1 out of 8 ranked Social-Awareness an 8
1 out of 8 ranked Social-Awareness a 9
Self-Expression Ranking:
1 out of 8 ranked Self-Expression a 4
4 out of 8 ranked Self-Expression an 8
2 out of 8 ranked Self-Expression a 9
1 out of 8 ranked Self-Expression a 10 for least important
Self-Management Ranking:
1 out of 8 ranked Self-Management a 1 for most important
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1 out of 8 ranked Self-Management a 2
2 out of 8 ranked Self-Management a 4
1 out of 8 ranked Self-Management a 5
1 out of 8 ranked Self-Management an 8
2 out of 8 ranked Self-Management a 10 for least important
The social and emotional skills demonstrated the following rankings: The skills labeled
as the most important social and emotional skills were communication, confidence,
impulse control, problem-solving, and relationship skills. There were two skills that
remained in the middle categories: self-awareness and self-management, and the skills
that were labeled as least important were creativity, social awareness, and selfexpression.

Figure 6
How self-management skills will benefit students.

Figure 6. How self-management skills will benefit students

Note. All eight (8) participants strongly agree that self-management will assist students in
acquiring independence, and organizational skills, and express their emotions, and feeling
more positive.
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Figure 7
How students can benefit from self-awareness skills

Figure 7. How students can benefit from self-awareness skills

Note. Six (6) participants (75%) strongly agree that self-awareness skills can assist
students in developing their morals and values, and two (2) participants (25%) agree with
that statement as well. This shows that more teachers want students to obtain the social
and emotional skills of self-awareness.
Figure 8
Self-awareness skills will help students be more aware of their appearance

Figure 8. Self-awareness skills will help students be more aware of their appearance
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Note. Three (3) participants (37%) strongly agreed that self-awareness skills will assist
them in being aware of their appearance, three (3) participants (37.5%) agreed with that
statement, and two (2) participants (25%) were neutral with the statement. This shows
that teachers are divided as to the extent to which self-awareness skills will assist them in
being aware.
Figure 9
Self-awareness skills will help students become more reflective

Figure 9. Self-awareness skills will help students become more reflective

Note. Five (5) participants (62.5%) strongly agreed that self-awareness skills could help
students become more reflective and three (3) participants (37.5%) agreed with the
statement. This shows that teachers agree that self-awareness skills will assist students in
becoming reflective.
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Figure 10
Self-awareness skills will help students know who they are as individuals

Figure 10. Self-awareness skills will help students know who they are as individuals

Six (6) participants (75%) strongly agree that self-awareness skills will help students
know who they are as individuals, and two (2) participants (25%) agreed with the
statement. This shows that teachers agree that self-awareness skills will help students
know who they are as individuals.
Figure 11
Creativity and self-expression are essential

Figure 11. Creativity and self-expression are essential
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Four (4) participants (50%) strongly agreed that creativity and self-expression are
essential factors for elementary school students, three (3) participants (37.4%) agreed
with this statement, and one (1) participant (12.5%) was neutral on this point. This shows
that teachers are divided as to the extent that creativity and self-expression are essential
factors for elementary school students.
Figure 12
Schools Lack creativity and self-expression

Figure 12. Schools Lack creativity and self-expression.

Note. Four (4) participants (50%) were neutral on whether elementary schools lack
opportunities for creativity and self-expression, two (2) participants (25%) strongly
agreed that schools lacked creativity and self-expression, and two (2) participants (25%)
agreed with the statement. This shows that teachers are divided as to the extent to which
elementary schools have opportunities for creativity and self-expression.

107

Figure 13
Creative skills can help students develop their self-expression

Figure 13. Creative skills can help students develop their self-expression

Note. Four (4) participants (50%) strongly agreed that creative skills help students
develop their self-awareness, and four (4) participants (50%) agreed with this statement.
This shows that teachers agree that creative skills will help students in developing slef
awareness.
Figure 14
Creative skills can help students develop their reflective skills

Figure 14. Creative skills can help students develop their reflective skills
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Note. Four (4) participants (50%) agreed that creative skills will help students develop
their reflective skills, three (3) participants (37.5%) strongly agreed with that statement,
and one (1) participant (12.5%) was neutral on the topic. This shows that teachers are
divided as to the extent to which creative skills will help students develop their reflective
skills.
Figure 15
Creative skills can help students develop their self-confidence

Figure 15. Creative skills can help students develop their self-confidence

Note. Six (6) participants (75%) strongly agreed that creative skills help students develop
self-confidence, and two (2) participants (25%) agreed with this statement. This shows
that teachers agree that creative skills will assist students in developing self-confidence.
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Figure 16
Problem-solving skills will help students identify high-order concepts

Figure 16. Problem-solving skills will help students identify high-order concepts

Note. Five (5) participants (62.5%) strongly agreed that problem-solving skills will help
students identify higher-order concepts, and three (3) participants (37.5%) agreed with
this statement. This shows that teachers agree that problem-solving skills will assist
students in identifying higher-order concepts.
Figure 17
Problem-solving skills will help students develop critical thinking skills

Figure 17. Problem-solving skills will help students develop critical thinking skills.
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Note. Six (6) participants (75%) strongly agreed that problem-solving skills will help
students develop critical thinking skills, and two (2) participants (25%) agreed with this
statement. This shows that teachers agree that problem-solving skills will assist students
in developing critical thinking skills.
Figure 18
Problem-solving skills will help students identify needed changes

Figure 18. Problem-solving skills will help students identify needed changes

Note. Five (5) participants (62.5%) strongly agreed that problem-solving skills will help
students identify what changes are needed to solve the problem and three (3) participants
(37.5%) agreed with this statement. This shows that teachers agree that problem-solving
skills will assist students in identify what changes are needed to solve the problem.
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Figure 19
Do elementary school children receive enough art instruction?

Figure 19. Do elementary school children receive enough art instruction?

Note. Three (4) participants (37.5%) disagreed with the statement that elementary school
students received enough are instruction, two (2) participants (25%) strongly disagreed
with this statement, two (2) participants (25%) strongly agreed with this statement, and
one (1) participant (12.5%) was neutral on this topic. This shows that teachers are
divided as to the extent that elementary school students receive enough art instruction.

Figure 20
Does combining art elements and social and emotional learning enhance the learning
environment?

112

Figure 20. Does combining art elements and social and emotional learning enhance the learning environment?

Note. Five participants (62.5%) agreed with this statement and three participants (37.5%)
strongly agreed with this statement. This shows that teachers agree that combining
elements of art with social and emotional learning would assist in creating an effective
learning environment.

Figure 21
Social and emotional learning can benefit students later in life

Figure 21. Social and emotional learning can benefit students later in life

Note. All eight (8) participants strongly agreed that teaching social and emotional
learning activities to students can benefit them later in life.
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Figure 22
Should teachers incorporate social and emotional learning in the classroom?

Figure 22. Should teachers incorporate social and emotional learning in the classroom?

Note. Six participants (75%) strongly agreed with this statement and two (2) participants
(25%) agreed with this statement. This shows that teachers agree that teachers should
incorporate social and emotional learning within their classroom activities.
Figure 23
Student response to social and emotional learning activities.

Figure 23. Student response to social and emotional learning activities
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Note. Six (6) participants (75%) strongly agreed that if teachers incorporated different
social and emotional learning activities in their classroom, students would respond
positively, one (1) participant (12.5%) agreed with the statement, and one (1) participant
(12.5%) was neutral with the statement. This shows that teachers are divided as to
whether students would respond positively to social and emotional learning activities
within the classroom.

Table 3
Types of social and emotional learning activities currently being used in the classroom
Question: What types of SEL activities do you currently use in class? (Please feel
free to write as much as you like) 8 responses
Participant 1—Focus on growth mindset and problem-solving
Participant 2—My school incorporates SEL instruction from 7:45-8:00 a.m. daily. As
well as adding quick lessons to the a.m. announcements. We have a "moment of
reflection" before we start our day. Our counselors assist with lessons and have many
groups to help assist.
Participant 3—Uses morning meeting and afternoon closing
Participant 4—We use a morning meeting each day to discuss topics or things that
maybe happening in their world.
Participant 5—We use second steps as a program for SEL. It is awesome and the
students are very engaged. We are encouraged to use these steps in our classrooms daily.
Participant 6—uses turn and talk discussions
Participant 7—SEL programs are provided by district
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Participant 8—We have the Sanford Harmony program at our school. The stories are
not great but some of the talking prompts are good. We have begun studying the book
Conscious Discipline by Becky Bailey, which I use a lot more.
Table 3. Types of social and emotional learning activities currently being used in the classroom

Note. All eight (8) participants described social and emotional learning activities that
they currently use in their class.

Table 4
Types of art activities that participants currently use in class.
Question: What types of art activities do you currently do in class? (Please feel free
to write as much as you like) 8 responses
Participant 1—I teach STEAM, so I have infused arts into STEM in most of my units.
I do painting, ceramics, green screen, and more.
Participant 2—My team plans art activities to add to the writing activities as often as
possible. We also use Fridays as a day to do creative math activities and projects.
Participant 3—Cut and paste; the kids go to art once every 6 days.
Participant 4—We do talk and share, would you rather, discussions, reflect and
respond.
Participant 5—We have art as a block, and I use art within my teaching of math.
Participant 6—None
Participant 7—We talk about being citizens during circle time.

116

Participant 8—We start the year with Self Circles where someone sits in the middle
each day and we ask get-to-know-you questions. We revisit this activity after breaks
and when new students join. We sing a song to start and end each day. We have
Huddles when we discuss classroom concerns or address situations that arise. We do
write about ourselves and twice a year write about each other. Kids have a journal for
writing as well. We read stories about feelings and have a Cozy Corner in which kids
can take a break when needed. We have two teacher-made "feeling buddies" that we
learn to talk to and cuddle for comfort.
Table 4. Types of art activities that participants currently use in class

Note. Four (4) participants (50%) described art activities that they do in class, three (3)
participants (37.5%) described discussions they held but were not art-related, and one
(1) participant (12.5%) did not conduct any art activities.

Table 5
Activities to be considered for social and emotional learning
Question: What activities do you consider to be social and emotional learning?
(Please feel free to write as much as you like) 8 responses
Participant 1—I think SEL is direct and indirect. We directly talk about problem
solving and growth mindset. We indirectly work on group interactions, creativity, and
confidence.
Participant 2—Creative drawing/writing, lessons and read aloud of books that focus
on feelings and situations that children experience.
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Participant 3—Reading and discussing books, taking turns; using Kagan strategies;
team sports.
Participant 4—Skills that present real life situations.
Participant 5—Role playing, circle time, counselor time.
Participant 6—I don't know.
Participant 7—Anything personal
Participant 8—Sharing, singing, and writing stories.
Table 5. Activities to be considered for social and emotional learning

Note. Seven (7) out of eight (8) participants (87.5%) described activities that they
consider to be social and emotional learning, and one participant (12.5%) did not know
how to answer the question.

Table 6.
Social and emotional learning activities that participants like to see in curriculum
Question: What would you like to see as the social and emotional learning art
curriculum? (Please feel free to write as much as you like) 8 responses
Participant 1— I think some of the things we take for granted should be taught more
directly.
Participant 2— Projects that focus on self-expression
Participant 3— A variety of art projects and areas to choose from, drawing to music
Participant 4— I am not sure
Participant 5— Looking as a communication piece
Participant 6— I don't know.
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Participant 7— Drawing more about how students view themselves and the world.
Participant 8— Basic information and ideas for activities (brain/research base).
Table 6. Social and emotional learning activities that participants like to see in curriculum

Note. Six out of eight participants (75%) described social and emotional learning
activities that they would like to see, and two participants (25%) were unsure or did not
know what activities they would like to see.

Figure 24
Interest in receiving a social and emotional learning activity workbook

Note. All eight (8) participants expressed interest in receiving an social and emotional
learning activity workbook.

Figure 25
Interest in receiving and evaluating a social and emotional learning activity workbook
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Figure 24. Interest in receiving and evaluating a social and emotional learning activity workbook

Note. All eight (8) participants expressed interest in receiving and evaluating the social
and emotional learning activity workbook.

Figure 26
Grades taught by participants

Figure 25. Grades taught by participants

Note. If participants selected yes for Figure 25 then they were directed to the above
question. Seven (7) participants (87.5%) were either K-5 elementary general education
teachers or art teachers and were invited to contact the researcher for further information,
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and one (1) participant (12.5%) was not a K-5 elementary general education teacher or art
teacher. All participants were thanked for participating in the Needs Assessment Survey,
and the teacher that was not was exited from the survey.
The survey results from the Needs Assessment Survey showed that the
participants all agreed that students would benefit from social and emotional learning
instruction to enhance their social and emotional skills, and their responses assisted the
researcher in designing activities to lead to improved skills in social and emotional
learning.
Pre-Survey Results
The intent of the Pre-Survey was to assist present and future K-5 elementary
school teachers who taught general education and art in promoting social and emotional
learning within their classroom setting. The survey was designed to assist and identify the
participants’ base knowledge of social and emotional learning and how to teach it
through classroom activities. The survey had a total of fifteen (15) participants.
Figure 27
Informed Consent Form for Pre-Survey

Figure 26. Informed Consent Form for Pre-Survey

Note. All fifteen (15) participants agreed to the informed consent form.
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Table 7
Subject currently taught or planning to teach by participants

Table 7. Subject currently taught or planning to teach by participants

Note. The participants collectively taught or planned to teach a variety of subjects in the
elementary school setting. Fourteen (14) participants (93.3 %) selected English Language
Arts, ten (10) participants (66.7%) selected reading, nine (9) participants (60%) selected
math, eight (8) participants (53.3%) selected science, eight (8) participants (53.3%)
selected social studies, one (1) participant (6.7%) selected art, and three (3) participants
(20 %) selected other. Because some participants currently teach or plan to teach more
than one subject, the percentages add up to more than one hundred (100%).
Table 8
Grade(s) participants currently teach or plan to teach in the future
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Table 8. Grade(s) participants currently teach or plan to teach in the future

Note. Twelve (12) participants (80 %) selected Kindergarten, eleven (11) participants
(73.3 %) selected first grade, nine (9) participants (60%) selected second grade, seven (7)
participants (46.7 %) selected third grade, five (5) participants (33.3%) selected fourth
grade, and four (4) participants (26.7 %) selected fifth. Because some participants
currently teach or plan to teach more than one grade, the percentages add up to more than
one hundred (100%).
Table 9
Name of the participant’s school district

Table 9. Name of the participant’s school district
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Note. For this question, three (3) participants (20%) out of fifteen (15) participants did
not answer the question. Out of the remaining twelve (12) participants, ten (10)
participants (66.7%) typed in Palm Beach County for their school district, and two (2)
participants (13.3%) typed in Lynn University as their school district. Because the
question was an open-ended question, not all responses were consistently worded.
Therefore, responses were combined to describe the district selected.

Table 10
Students’ age(s) participants currently teach or plan to teach in the future

Table 10. Students’ age(s) participants currently teach or plan to teach in the future

Note. Eight (8) participants (53.3 %) selected ages 3-4, twelve (12) participants (80 %)
selected ages 5-6, eight (8) participants (53.3%) selected ages 7-8, six (6) participants
(40%) selected ages 9-5, three (3) participants (20%) selected ages 11-12, two (2)
participants (13.3%) selected other, and one (1) participant (6.7%) selected none of the
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above. Because some participants currently teach or plan to teach more than one age
group, the percentages add up to more than one hundred (100%).
Figure 28
Familiarity with social and emotional learning

Figure 27.Familiarity with social and emotional learning

Note. All fifteen (15) participants selected yes, that they were familiar with social and
emotional learning. If participants were not familiar and would have selected no, the
following statement was provided to them: social and emotional learning (SEL) is the
“processes through which individuals attain and effectively apply the knowledge,
attitudes, and skills necessary to identify and manage their emotions; understand
another’s perspective and show empathy for others; set and achieve positive goals;
develop and sustain positive relationships, and make responsible decisions” (Lawlor,
2016, para. 1).
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Figure 29
Experiences teaching social and emotional learning in the classroom

Figure 28. Experiences teaching social and emotional learning in the classroom

Note. Thirteen (13) participants (86.7%) indicated that yes, they had taught or learned
about social and emotional learning, and two (2) participants (13.3%) indicated no, they
had not taught or learned about social and emotional learning. This shows that teachers
are divided as to the extent that which they have taught or learned about social and
emotional learning within a classroom setting.
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Figure 30
Confidence in ability to teach social and emotional learning in the classroom

Figure 29. Confidence in ability to teach social and emotional learning in the classroom

Note. Ten (10) participants (66.7%) indicated that they were confident in teaching social
and emotional learning skills within the classroom or once they have entered the field of
education, four (4) participants (26.7%) were neutral about the statement, and one (1)
participant (6.7%) was extremely confident about the statement. This shows that teachers
are divided as to the extent that they feel confident about teaching students social and
emotional learning skills within the classroom.
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Figure 31
Belief that students can benefit from social and emotional learning activities that
incorporate art

Figure 30. Belief that students can benefit from social and emotional learning activities that incorporate art

Note. All fifteen (15) participants believed that yes students can benefit from social and
emotional learning activities that incorporate elements of art.
Table 11
Participants who have received instruction in the arts

Table 11. Participants who have received instruction in the arts
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Note. Two (2) participants (13.3%) indicated that they had received instruction in visual
arts, four (4) participants (26.7%) indicated that they had received instruction in music,
five (5) participants (33.3%) indicated that they had received instruction in dance, three
(3) participants (20%) indicated that they had received instruction in theater, three (3)
participants (20%) indicated that they had received instruction through professional
development, and eight (8) participants (53.3%) indicated that they had not received any
instruction in the arts. Because some participants selected more than one category, the
percentages tally to more than one hundred percent (100%).
Figure 32
Quality of experiences of participants training in the art

Figure 31. Quality of experiences of participants training in the art

Note. Six (6) participants (40%) indicated that their experience in receiving instruction in
the arts was neutral as to the quality of training, five (5) participants (33.3%) indicated
their experiences were excellent, three (3) participants (20%) indicated their experiences
were good, and one (1) participant (6.7%) indicated their experience was poor. This
shows that teachers are divided in the quality of instruction that they received in the arts.
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Figure 33
Appropriate length of time for an art class

Figure 32. Appropriate length of time for an art class

Note. Ten (10) participants (66.7%) believed that the appropriate length of time for an art
class should be 1-1 ½ hours, and five (5) participants (33.3%) believe that art classes
should be 30 minutes long. This shows that teachers are divided as to the length of time
that they believe is appropriate for an art class for elementary school students.

Figure 34
An appropriate length of time for an academic class
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Figure 33. Appropriate length of time for an art class

Note. Seven (7) participants (46.7%) believed that the appropriate length of time for an
academic class should be 1-1 ½ hours, six (6) participants (40%) believed that an
academic class should be 30 minutes long, and two (2) participants believe that an
academic class should be 2-2 ½ hours long. This shows that teachers are divided as to the
length of time that they feel is appropriate for a traditional elementary school class for an
academic subject.
Figure 35
Belief that students would be more interested in learning if learning activities involved
the arts.

Figure 34. Belief that students would be more interested in learning if learning activities involved the arts
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Note. All fifteen (15) participants believed yes that students would be more interested in
learning if learning activities involved the arts.
Table 12
Skills that teachers hoped will help students improve from using a social and emotional
learning activity workbook

Table 12. Skills that teachers hoped will help students improve from using a social and emotional learning activity
workbook

Note. Seven (7) participants (46.7 %) hoped that students’ Self-Awareness would improve
while using the social and emotional learning activity workbook, seven (7) participants
(46.7 %) hoped that students’ Confidence would improve while using the social and
emotional learning activity workbook, five (5) participants (33.3%) hoped that students’
Self-expression would improve while using the social and emotional learning activity
workbook, four (4) participants (26.7%) hoped that students’ Impulse control would
improve while using the social and emotional learning activity workbook, seven (7)
participants (46.7%) hoped that students’ Problem-solving would improve while using
the social and emotional learning activity workbook, four (4) participants (26.7%) hoped
that students’ Responsible decision making would improve while using the social and
132

emotional learning activity workbook, seven (7) participants (46.7%) hoped that students’
Creativity would improve while using the social and emotional learning activity
workbook, and thirteen (13) participants (86.7%) believed that an social and emotional
learning activity workbook would improve all social and emotional learning skills above.
Because some participants selected more than one social and emotional learning skill, the
percentages add up to more than one hundred (100%).
Table 13
Skills that teachers think will improve from using a social and emotional learning activity
workbook

Table 13. Skills that teachers think will improve from using a social and emotional learning activity workbook

Note. Three (3) participants (20%) think that their Self-Awareness would improve while
using the social and emotional learning activity workbook, three (3) participants (20%)
think that their Confidence would improve while using the social and emotional learning
activity workbook, three (3) participants (20%) think that their Self-expression would
improve while using the social and emotional learning activity workbook, two (2)

133

participants (13.3%) think that their Impulse control would improve while using the
social and emotional learning activity workbook, four (4) participants (26.7%) think that
their Problem-solving would improve while using the social and emotional learning
activity workbook, one (1) participant (6.7%) think that their Responsible decision
making would improve while using the social and emotional learning activity workbook,
three (3) participants (20 %) think that their Creativity would improve while using the
social and emotional learning activity workbook, and fourteen (14) participants (93.3%)
believed that all of the above qualities will improve while using the social and emotional
learning activity workbook. Because some participants selected more than one social and
emotional learning skill, the percentages add up to more than one hundred (100%).
Figure 36
Participants’ interest in receiving and evaluating a free social and emotional learning
activity workbook

Figure 35. Participants’ interest in receiving and evaluating a free social and emotional learning activity workbook

Note. Eleven (11) participants (73.3%) indicated yes that they would be interested in
receiving free material (Learning Activity Workbook) that promoted social and emotional
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learning and were invited to contact the researcher for further follow-up, and four (4)
participants (26.7%) indicated no that they were not interested in receiving and
evaluating a social and emotional learning activity workbook and no contact information
was provided to participants. If participants selected yes then they were directed to Figure
37. If participants selected no they were thanked for their time and participation in the
survey.
Figure 37
Subjects taught or to be taught by participants

Figure 36. Subjects taught or to be taught by participants

Note. If participants selected yes for Figure 37 then they were directed to the above
question. Thirteen (13) participants (86.7%) indicated that they yes are either now or in
the future will be either a K-5 elementary general education teacher or an art teacher.
Two (2) participants (13.2%) stated no they were not current or future K-5 elementary
general education teachers or art teachers. After this last question, all participants were
thanked for their time and participation in the survey.
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The results from the Pre-Survey showed that teachers would welcome social and
emotional learning activities that incorporate elements of art, that they would use a social
and emotional learning product if developed and provided to them for free, and that they
feel confident enough to try and implement social and emotional learning activities in
their classrooms.
Professional Education Training Meetings Results
Due to the timing of the survey and study, participants were not able to participate
in the Professional Educational Training Meetings and discussions of the social and
emotional Learning Activity Workbook (Learning Time Cultivating Social and
Emotional Learning Activities).
Post-Survey Results
Due to the timing of the survey and study, participants were not able to participate
in the post-survey designed to measure the participants’ increased knowledge of social
and emotional learning and to evaluate the effectiveness of the social and emotional
Learning Activity Workbook (Learning Time Cultivating Social and Emotional Learning
Activities).
Results for Research Questions
1. How can social and emotional learning be taught in the elementary school
curriculum using art as a tool? This question explored how a social and
emotional learning activity workbook that incorporates elements of art could be of
assistance to K-5 elementary current and future teachers. The Needs Assessment
Survey showed that many participants already utilized social and emotional
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learning activities in the classroom and are interested in expanding their repertoire
of learning strategies.
2. How effective are learning activities that incorporate art into the curriculum
in enhancing social and emotional development? The researcher believes that
this question was answered to some extent from the first two surveys (Needs
Assessment Survey and Pre-Survey) which showed that participants would
welcome social and emotional learning activities that incorporate elements of art
into the curriculum. However, due to the limitations of the study, follow-up
research is needed to fully answer this question.
3. How can elementary school teachers be better prepared to teach social and
emotional skills in the classroom using art as a tool? The participants would
welcome social and emotional learning activities that teach social and emotional
learning skills in the classroom using art as a tool. However, the effectiveness of
such as tool will need to be explored in a follow-up study.
Summary of the Analyses of the Data Survey
The researcher developed survey questions for the Needs Assessment Survey in
the form of Likert scale questions on a scale of 1-5 rating the participants’ agreement or
disagreement with survey statements, open-ended questions, rating scale asking
participants to rank each of the ten social and emotional skills in order of importance, and
Yes/No questions. In addition, both the Pre-Survey and Post-Survey contained several
Likert scales, open-ended questions, Yes/No questions, and multiple-choice questions to
guide participants in discussing their experiences with the techniques suggested in the
Learning Activity Workbook (Learning Time Cultivating Social and Emotional Learning
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Activities). From these responses, the researcher concluded that the creation of a social
and emotional learning activity workbook would be beneficial for elementary K-5
teachers and their students.
Summary of Results
The researcher found that participants were familiar with social and emotional
learning concepts and already used some social and emotional learning activities in their
teaching. However, these teachers agreed that social and emotional learning activities are
beneficial to students in their classroom and that a social and emotional Learning Activity
Workbook (Learning Time Cultivating Social and Emotional Learning Activities)
containing activities using art as a tool could engage the interest of students in art and
general education subjects taught in the classroom. Additionally, participants felt that
social and emotional learning activities would enhance students’ social and emotional
learning skills including self-management, self-awareness, social awareness, decision
making, and relationship skills.
Discussion of Results
The theme of this research study is that art is more than drawing pictures; it can
promote interpersonal skills that can benefit children in the classroom and beyond. The
value of art instruction in promoting social and emotional learning has been noted by
various educators, most notably an Austrian art educator named Viktor Lowenfeld
(Cromarty, 2017) whose practices and beliefs have foreshowed the recent surge of
interest in children’s social and emotional development.
Educators agree that social and emotional skills are essential to every child's
growth and development beginning in the elementary school years; that there are many
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ways that social and emotional growth can be taught both inside and out of the
classroom: one way is to combine art with social and emotional learning as well as
academic subjects. Such activities will unlock students' creativity and problem-solving
skills. Therefore, teachers can benefit from being better prepared to promote their
students’ social and emotional development. Data gathered from the surveys give insight
into what teachers already know about social and emotional learning and what kind of
activities would help further their ability to enhance their students’ social and emotional
development.
Limitations
The results of this study are limited by the timing of the survey distribution near
the end of the spring semester in the school year. The researcher invited 1,937 potential
participants to take the Needs Assessment Survey but only 8 responded and subsequently
in the Needs Assessment Survey. Several participants indicated that they would not be
able to participate in the study due to end-of-semester final exams and other wrap-up
duties. In addition, several participants declined to participate due to being on maternity
leave, which precluded them from participating in and implementing learning activities in
the classroom. One invitee wished to be compensated for time spent in participating, and
a fair number of replies resulted in a notice of failed deliveries.
To expand the number of participants in the study, the researcher had to revise the
research protocols to include Lynn University students enrolled in the Ross College of
Education program, who were current or future teachers of K-5 elementary school
students. An additional limitation to the study is the lack of Professional Education
Training meetings to evaluate the social and emotional Learning Activity Workbook
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(Learning Time Cultivating Social and Emotional Learning Activities) as well as the
inability to conduct a post-survey to measure participants’ growth and knowledge of
social and emotional learning and development. To attract more participants, the
researcher changed the protocols: the original process of four bi-weekly meetings taking
place over an eight-week period was changed to four weekly meetings taking place
within one month. However, this change did not result in obtaining additional
participants.
Implications for Practice
In recent years, there has been a lot of interest in how to enhance social and
emotional growth and development in children both in and out of school. Currently, the
Palm Beach County School District in Florida has formed a partnership with a nonprofit
organization, Prime Time Palm Beach County, for providing instruction in social and
emotional learning for elementary school teachers. This initiative is part of a program that
includes five other school districts throughout the country. The program provides training
and materials for elementary school teachers to conduct social and emotional learning
activities within the classroom (The School District of Palm Beach County, 2019, para. 6;
The School District of Palm Beach County, 2020). Educational leaders should advocate
having this or a similar program implemented in other communities throughout the
country.
Developing a social and emotional Learning Activity Workbook (Learning Time
Cultivating Social and Emotional Learning Activities) using elements of art as a tool to
promote social and emotional learning skills development would be most helpful for
elementary school teachers to incorporate within their curriculum. In the absence of such
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a workbook, teachers can avail themselves of suitable activities online to help with
students’ social and emotional learning skills. The field of social and emotional learning
shows great promise in addressing the full needs of students in their growth and
development.
Recommendations for Future Research
The present study establishes a clear need for providing elementary school
teachers with a tool to guide them in enhancing their students’ social and emotional
learning development. Now that the pandemic has slowed down and in-person classes
have resumed, future studies may attract a stronger participant presence. An ideal time of
year to conduct a similar study would be in the fall semester. The first organization
meeting could be held a few weeks prior to the start of the semester so that teachers could
begin their teaching with the activity workbook in hand. The originally planned schedule
of four bi-weekly meetings taking place over an eight-week period should be
implemented to give teachers the opportunity to plan the activities from the social and
emotional learning workbook into their lessons. The meetings would also allow teachers
to share which activities were most successful and which activities were not as
successful.
If the initial research was conducted in the fall, a follow-up survey could be
conducted in the spring to assess whether social and emotional learning growth has been
observed within the classroom and whether students were more engaged in their learning
as a result of art being infused into the lessons being taught in class. These changes could
give the researcher a more robust pool of data from which to draw conclusions. The
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researcher could meet with officials from Prime Time Palm Beach County to share the
results of the research and contribute to their resources.
Discussion & Summary
This dissertation was designed to help elementary school K-5 teachers to
implement social and emotional learning activities into their curriculum using art as a
tool to help engage the interest of their students and reinforce learning. Art is an essential
factor in the classroom as it “contributes to the social and emotional well-being of all
students” especially during the COVID-19 pandemic (Sabol, 2021, p. 3).
With fewer opportunities to provide art instruction in the classroom, students’
abilities to create art and express their feelings, to acquire fine motor skills, and to enjoy
the aesthetic pleasure of viewing works of artwork has been reduced. These skills are
necessary to thrive and be successful in life (Gardner et al., 2009; Hutzel & Russell,
2007; McDonald, 2016). In addition, incorporating art activities into the curriculum will
benefit students in many ways: it will increase self-expression, confidence, creativity, and
enjoyment of learning. Social and emotional learning activities have the potential to
increase students’ social awareness, self-management, responsible decision-making, and
skills in interacting with others (CASEL, 2020; Waller, 2021).
This study was inspired in part by the work of Viktor Lowenfeld, an Austrian
educator and philosopher who observed that a child’s development of artistic abilities
proceeds in predictable stages corresponding to intellectual and social and emotional
development. Thus, using art instruction to enhance learning will also develop a child’s
social and emotional development, which includes creativity, self-expression social
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awareness, self-management, responsible decision-making, and critical thinking skills
(CASEL, 2020; Waller, 2021).
This study established that there is a clear need for guidance for elementary
school teachers on how to enhance their students’ social and emotional skills and that
these teachers would welcome being provided materials such as a social and emotional
Learning Activity Workbook (Learning Time Cultivating Social and Emotional Learning
Activities) that uses art as a tool to enhance students’ social and emotional learning skills
growth and development. It is believed that both students and teachers would benefit
from increased attention to their social and emotional learning development.
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CHAPTER V: JOURNAL ARTICLES
Journal Article I: Literature Review
Introduction
In recent years, educators have focused on the importance of social and emotional
learning to students (e.g., Minney et al., 2019; Schonfeld et al., 2015; Taylor et al., 2017).
However, clear guidance on how to accomplish social and emotional learning best and
prepare teachers to incorporate such instruction into the curriculum is in the process of
being developed (e.g., Hutzel & Russell, 2007; McCoy, 2016; Schonert-Reichl, 2017;
Waajid et al., 2013). Some researchers have found that instruction in the arts promotes
social and emotional learning as well as mastery of core subjects (Gattis, 2016; Song &
Choi, 2018). In a recent large-scale randomized controlled study of 42 schools in
Houston, Texas, Kisida and Bowen (2019) found that students who were given
supplemental art instruction scored higher on standardized tests, had fewer disciplinary
problems, and had more compassion for others. Gattis (2016) noted that art activities
such as drawing maps and dramatizing historical events resulted in increased learning
beyond what is learned from reading a textbook. Thus, research has shown that providing
art instruction to students enhances learning and promotes social and emotional
development.
Similarly, when students gain linguistic skills, they also benefit from their social
skills. The increase in facility in language gives them a tool to express their feelings and
better prepares them for academic subjects they are learning at the same time (Gattis,
2016).
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Theoretical Framework
Given the values of instruction in the arts in promoting social and emotional
learning as well as reinforcing subject matter content, there is a need for some resources
to assist teachers in this effort (Hutzel & Russell, 2007; Waajid et al., 2013).
Influence of Viktor Lowenfeld
The recent emphasis on social and emotional learning as part of a child’s
education was inspired in part by the work of Viktor Lowenfeld, an Austrian educator
and philosopher. Lowenfeld observed that children’s artistic and intellectual development
proceeded together along predictable stages. His philosophy of teaching was that art
instruction enhanced children’s creativity and that art instruction is needed to fully
develop a child’s intellectual growth (Cromarty, 2017).
Lowenfeld described the stages of artistical ability as scribbling, pre-schematic,
schematic, pseudo-realistic, and realistic drawing. Throughout these stages, the child
becomes able to incorporate concepts of space, relative size, and colors, which express
the child’s feelings about the subject. Lowenfeld highlighted the ability of a child to put
into words what he or she is trying to draw as “one of the great occasions in the life of a
human… [,] the development of the ability to visualize in pictures” (Cromarty, 2017;
Lowenfeld, n.d, p. 2). Lowenfeld felt that the value of art instruction is to increase
awareness of one’s surroundings, which is also a component of the emotional skills of
self-awareness, social awareness, and empathy. Lowenfeld’s work has subsequently been
used to help develop cognitive abilities and motor skills in children as well as to treat
emotional disabilities (Sullivan, 2015).
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Impact of Pandemic on Social and Emotional Learning
The COVID-19 pandemic forced lockdowns throughout the United States that
replaced classroom instruction with remote learning, resulting in loss of academic
learning skills as well as social and emotional growth in students (Woolf, 2020). This
effect was more pronounced in low-income households (Woolf, 2020). Now that schools
have resumed regular operation, teachers must be prepared to help students regain losses
in social and emotional learning skills. Walker (2020) has suggested that in order to
restore some skills lost during the pandemic, teachers may begin each day with
discussions on how they are feeling with the opportunity for the teacher to express
empathy and carrying and give engorgement to the class.
The Need for Social and Emotional Learning Instruction
It has been established that learning is intertwined with emotional processes. For
example, when a student is in a state of anxiety, there is a reduced ability to focus on the
learning process and solve problems. Reducing anxiety and improving emotional skills
will result in improved performance in the classroom and the functioning of memory and
focus. These skills will also enhance students’ abilities to care about others and to learn
how to get along with others. Improved relationship skills, social awareness, and
responsible decision-making will also result from social and emotional learning. The
earlier instruction in these skills is given, the sooner a child can develop socially and
academically (Elias et al., 1997).
Students who have been taught social and emotional skills at a young age gain
benefits throughout their lifetime: positive educational, achievement stable mental health,
improved behavior, and reduction in the criminal justice system. Thus, Frezza (2018)
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notes that to be most effective, social and emotional learning must take place throughout
the child’s schooling. When students have learned to engage in more acceptable behavior,
the classroom learning environment is improved along with academic learning (Fink,
2016). Despite the importance of receiving social and emotional instruction, many
teachers feel that they have inadequate training in this field.
Value of Art Instruction in Promoting Social and Emotional Learning
Since the time of Viktor Lowenfeld, educators have recognized the value of art
instruction in building emotional and academic strengths and in contributing to a person’s
moral development. In particular, educators have noted that the theater arts teach children
how to express their emotions verbally and that visual arts instruction help children
construct meaning from what they see (Brouillette,2010; Chisholm and Whitmore, 2018).
After viewing a photographic of Anne Frank, a student remarked that he could see
“sadness in her eyes” (Chisholm and Whitmore, 2018, p. 36). This demonstrated growth
in emotional awareness in that student while learning about the Holocaust.
Art lessons are also helpful in promoting social and emotional learning by helping
students plan their work, make decisions, and attribute meaning to the subject of their art
(Laue, 2021). Laue (2021) described an Open Studio Project developed in Evanston,
Illinois which combined art instruction with evidence-based social and emotional
learning. This program was designed to help students with special needs, autism, and
communication disorders. The program resulted in a 17-20% increase in positive social
behaviors among the students (Open Studio Project, 2019). The program also succeeded
in promoting the students’ self-awareness, self-management, responsible decisionmaking, and social relationships skills (Laue 2021; Open Studio Project, 2019). A similar
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program in New Jersey produced similar results using the CASEL framework that used
performing and visual arts to promote social and emotional learning (“Social Emotional
Learning Alliance for New Jersey,” n.d.; Roeder, n.d.). This program involved K-8th
grade students.
Teacher Preparation in Promoting Social and Emotional Learning
The programs mentioned above can be adapted by teachers to use art instruction
as a tool to enhance subject matter instruction. An example of an activity that would
combine art with science would be to bring mobiles to the class that would illustrate the
planets and show their relationship to each other and the sun. To reinforce the activity,
the teacher could add labels to each planet, displaying their name. Another way to
combine art and science would be to take the class on a nature walk to observe local
plants and wildlife and to sketch what they have observed on the walk such as animals or
plants.
Looking for suitable objects to draw will have the effect of sharpening the
students’ powers of observation, arousing their curiosity, and deepening their
understanding of science while using art to enhance their learning. Art activities can also
support social and emotional learning such as drawing a picture that the student believes
someone else such as a classmate or family member would enjoy; this will cause the
student to focus on the needs and preferences of others. Another activity is to have the
student create abstract artwork using a variety of colors to help express emotions.
Waajid et al. (2013) established those aspiring teachers could be trained on how to
incorporate social and emotional learning as part of their undergraduate instruction; this
instruction would show future teachers how to advance social and emotional learning
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skills in the classroom. For teachers who have not had social and emotional learning
instruction as part of their teacher preparation or continuing education, a social and
emotional learning activity workbook that incorporates elements of art as a tool would be
most helpful in orienting them to the subject.
Some states have begun to include social and emotional learning as part of their
states standard’s or are planning to do so. For example, the state of Ohio has a strategic
plan for teacher preparation that includes social and emotional learning. The state of
Massachusetts has already adopted a state standard calling for school districts to
implement social and emotional learning in the classroom. These states also are
developing a program to assist teachers in integrating social and emotional learning into
their instruction (Donahue-Keegan et al., 2019; Nenonene et al., 2019). Similarly, the
Palm Beach County School District in Florida has partnered with Prime Time Palm
Beach County, a nonprofit organization formed to provide instruction to elementary
school teachers in social and emotional learning (The School District of Palm Beach
County, 2019; The School District of Palm Beach County, 2020).
These studies show that training teachers in social and emotional learning is a
worthy endeavor that needs to take place and is a field in which much research remains to
be done.
Conclusion
It has been established that social and emotional learning is a key factor in the
development of a child’s overall growth and development and are skills that many
teachers today feel that they are not adequately prepared to impart. However, there are
many resources that can be accessed to assist teachers in promoting social and emotional
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growth in their students. Activities involving the arts have been shown to enhance the
students’ achievement as well as their self-awareness, social awareness, critical thinking
skills, confidence, creativity, responsible decision making, and ability to get along with
others.
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Journal Article II: DEVELOPMENT OF SOCIAL AND EMOTIONAL
LEARNING ACTIVITY
Introduction
Educators agree that promoting social and emotional learning is the key to the full
growth and development of children and that these skills can be taught in the classroom.
However, few formal programs are in place instructing teachers how to promote social
and emotional skills in their students. Such skills include self-reflection, selfmanagement, self-awareness, social awareness, decision making, and relationship skills.
It is the author’s belief that these skills can be taught using art as a tool since art itself
enhances a student’s powers of observation and creativity and encourages awareness of
others’ thoughts and feelings. Accordingly, the author has developed a Social and
Emotional Learning (SEL) Activity Workbook exploring how to use art as a tool to
promote social and emotional learning for K-5 elementary school teachers’ use in the
classroom.
The author completed extensive research on the topic of social and emotional
learning and how elements of art could help with promoting social and emotional
learning. This research has become even more important in the aftermath of the COVID19 pandemic, as face-to-face learning was halted during the pandemic, causing losses in
students’ social and emotional learning growth and development. The author discovered
that there had been very little research on promoting social and emotional learning using
art as a tool. As a result, the author decided to develop a social and emotional learning
activity workbook that uses elements of art to promote social and emotional learning in
the K-5 elementary school classroom.
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Developing a handbook or workbook can be very instructive to readers, as the developer
must make sure that they include step-by-step instructions on how to do each task
described in the workbook.
The Development of The Social and Emotional Learning Activity Workbook for
Guiding Teachers
Prior to developing the workbook, the author surveyed a number of elementary
school teachers on their knowledge of social and emotional learning and whether they felt
adequate to provide instruction in social and emotional learning. The survey covered such
skills as communication, confidence, creativity, impulse control, problem-solving,
relationship skills self-awareness, social awareness, self-expression, and selfmanagement. The participants indicated that they would welcome a learning activity
workbook that would assist them in promoting their students’ social and emotional
development.
The author then set about to plan activities designed to promote social and
emotional skills. The author reviewed several standards developed by some school
districts for promoting social and emotional learning. Also reviewed were online
activities designed for the elementary school level, and the most engaging exercises were
adapted to promote each skill, incorporating artistic elements such as colors and
illustrations. The author then identified skills that the exercise was designed to promote
and added a definition of the skill, an overview of the activity, and directions for each
activity in the workbook. A total of forty-three (43) activities were created, covering
many different social and emotional skills, with some activities covering multiple skills.
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Conclusion
This research is expected to contribute to the field of art instruction by showing
and demonstrating its potential to help enhance elementary school children’s social and
emotional learning skills and develop and enhance their overall well-being. It is the
author’s intent to disseminate the social and emotional learning activity workbook to
teachers to help them promote their students’ social and emotional learning using art as a
tool.
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APPENDIX A: EMAIL TO FLORIDA DEPARTMENT OF EDUCATION

Dear Florida Department of Education,
My name is Valerie Hatcher I am a doctoral student with a focus on Educational
Leadership at Lynn University, Boca Raton, Florida. I am currently working on my
dissertation and wanted to know if you could help me. My dissertation focuses on
elementary K-5 students and how to use art as a tool to promote social and emotional
learning. The intent is to obtain information from K-5 elementary school teachers to help
test a product that is needed to help students and teachers with promoting social and
emotional learning within the classroom while using art as a tool.
I am requesting you help in providing me the names and email addresses of Florida
certified K-5 elementary art and general education teachers whom I wish to contact,
inviting them to participate in a Needs Assessment Survey on the need for guidance in
promoting social and emotional learning using art elements as a tool.
I appreciate your assistance in this matter.
Kind regards,

Valerie Hatcher
Vhatcher@email.lynn.edu
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APPENDIX A: REVISED EMAIL TO LYNN UNIVERSITY’S ROSS COLLEGE
OF EDUCATION

Dear Lynn University’s Ross College of Education,
My name is Valerie Hatcher I am a doctoral student with a focus on Educational
Leadership at Lynn University, Boca Raton, Florida. I am currently working on my
dissertation and wanted to know if you could help me. My dissertation focuses on
elementary K-5 students and how to use art as a tool to promote social and emotional
learning. The intent is to obtain information from current education majors who plan to
teach K-5 elementary school students to help test a product that is needed to help students
and teachers with promoting social and emotional learning within the classroom while
using art as a tool.
I am requesting your help in providing me the names and email addresses of current
education majors who plan to or are currently teaching K-5 elementary school students
whom I wish to contact, inviting them to participate in a Pre-Survey on the [need for
guidance in the evaluation of a learning activity workbook designed to promote social
and emotional learning using art elements as a tool.
I appreciate your assistance in this matter.
Kind regards,
Valerie Hatcher Master Fine Arts, Doctoral Student, Lynn University
Vhatcher@email.lynn.edu
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APPENDIX B: EMAIL TO GAIN STUDY/PARTICIPANT ENTRY
Dear Invitee,
My name is Valerie Hatcher I am a doctoral student with a focus on Educational
Leadership at Lynn University, Boca Raton, Florida. I am currently working on my
dissertation and wanted to know if you could help me. My dissertation focuses on
elementary K-5 students and how to use art in promoting social and emotional learning.
The intent is to obtain information from K-5 elementary school teachers to help test a
product that is needed to help students and teachers with promoting social and emotional
learning within the classroom while using art as a tool.
The study involves completing one needs assessment survey, one pre-survey based on
your experience with social and emotional learning and art elements, participating in a
focus group for two months utilizing the product (learning activity workbook), agreeing
to bi-weekly meetings that will meet online using Zoom, and one post-survey when the
study is completed.
If you would like to participate in the study, please complete the Needs Assessment
Survey below by expressing your experiences with social and emotional learning and art
elements. You will have two weeks to complete the survey if you are interested in
participating the study. Prior to completing the Needs Assessment Survey, please review
the Informed Consent form in the first section of the survey. Your participation is greatly
appreciated and of great importance to assist K-5 teachers with promoting social and
emotional learning within their classroom while using art as a tool.
https://docs.google.com/forms/d/e/1FAIpQLSczDSgOpYqUPiRolMDFrII8n4WBq7yg9cuJquAoUXEew-3Qw/viewform
Kind regards,
Valerie Hatcher Master Fine Arts, Doctoral Student, Lynn
University Vhatcher@email.lynn.edu
Dr. Susan Saint John, Doctorate in Education Leadership, Lynn University Dissertation
Chair Ssaintjohn@lynn.edu
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APPENDIX B: REVISED EMAIL TO GAIN STUDY/PARTICIPANT ENTRY
Dear Invitee,
My name is Valerie Hatcher I am a doctoral student with a focus on Educational
Leadership at Lynn University, Boca Raton, Florida. I am currently working on my
dissertation and wanted to know if you could help me. My dissertation focuses on
elementary K-5 students and how to use promoting social and emotional learning using
art as a tool. The intent is to obtain information from current and future K-5 elementary
school general education and or art teachers to help test a Learning Activity Workbook
that is needed to help students and teachers with promoting social and emotional learning
within the classroom while using art as a tool.
The study involves completing one pre-survey based on your experience with social and
emotional learning and art elements, participating in a focus group for one month
utilizing the product (Learning Activity Workbook), agreeing to attend four weekly
meetings that will meet online using Zoom, and one post-survey when the study is
completed.
If you would like to participate in the study, please complete the Pre-Survey below by
sharing your experiences with social and emotional learning and elements of art. You will
have one week to complete the survey if you are interested in participating in the study.
Prior to completing the Pre-Survey, please review the Informed Consent Form in the first
section of the survey. Your participation is greatly appreciated and of great importance to
assist K-5 teachers with promoting social and emotional learning within their classroom
while using art as a tool.
https://docs.google.com/forms/d/e/1FAIpQLSczDSgOpYqUPiRolMDFrII8n4WBq7yg9cuJquAoUXEew-3Qw/viewform
Kind regards,
Valerie Hatcher Master Fine Arts, Doctoral Student, Lynn University
Vhatcher@email.lynn.edu
Dr. Susan Saint John, Doctorate in Education Leadership, Lynn University Dissertation
Chair Ssaintjohn@lynn.edu
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APPENDIX C: INFORMED CONSENT FORM
Dear Participant:
Thank you for agreeing to participate in this study. The purpose of this study is to
determine the value of incorporating art as a tool into the elementary school classroom
for teaching elementary school students' social and emotional learning (SEL) skills to
improve students’ emotional intelligence and coping skills. This study will be conducted
by Valerie Hatcher.
As a participant of this study, I understand that I will be asked a number of questions
related to Social and Emotional Learning (SEL) and will be asked to carry out a number
of learning activities and tasks as a part of this study. As a participant of this study, your
responses will remain confidential. In any discussion of research findings, your name will
not be disclosed for any reason and no information concerning your participation will be
given to anyone. If participants’ responses are mentioned in the dissertation, the
researcher will refer to them by an alias.
I understand that this study is voluntary, and participants will not be paid or receive any
compensation for participating in the study. Participants are able to withdraw from the
study at any time for any reason and will not be penalized or criticized for leaving the
study. The study is designed so as not to inflict any harm or threats of harm to the
participants. The researcher does not anticipate that participants will be subject to harm
and will benefit from the guidance from the activity workbook and will find it useful in
the classroom. However, it is possible that a participant may not feel competent to
conduct or assess activities involving the arts, and may feel uncomfortable implementing
a subject that they have little or no prior experience in.
I understand that I may report any dissatisfaction with any aspect of this research to the
chair (Melissa Knight, Mknight@lynn.edu) of the Institutional Review Board for the
Protection of Human Subjects. I further understand that I must be over the age of 18 to
participate in this study. My signature below indicates that I voluntarily consent to
participate in this study and that I have received a copy of this consent form.
Questions or interest in results of this study may be obtained by contacting the Principal
Researcher Valerie Hatcher (Vhatcher@email.lynn.edu), or Chair of committee Dr.
Susan Saint John (SsaintJohn@lynn.edu).
[printed name and signature] [todays date]
This project was approved by Lynn University Institutional Review Board for the
Protection of Human Subjects.
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APPENDIX D: SURVEY PROTOCOLS – NEEDS ASSESSMENT
This is a NEEDS ASSESSMENT SURVEY to collect data to assist in the
preparation of a workbook incorporating social and emotional learning activities into
the elementary school curriculum using art as a tool.
1. Are you familiar with social and emotional learning?
a. If not, social and emotional learning is—the “processes through which
individuals attain and effectively apply the knowledge, attitudes, and skills
necessary to identify and manage their emotions; understand another’s
perspective and show empathy for others; set and achieve positive goals;
develop and sustain positive relationships, and make responsible
decisions” (Lawlor, 2016, para. 1).
2. All elementary schools should provide social and emotional learning instruction
throughout the curriculum.
____strongly agree ____agree ____neutral ______disagree _____strongly disagree
3. More students could use instruction in social emotional learning in the elementary
school setting.
____strongly agree ____agree ____neutral ______disagree _____strongly disagree
4. Should more schools promote social and emotional learning throughout their
curriculum, what skills would you highly recommend? (Rank from most important
to least important)
a. Confidence
b. Creativity
c. Impulse Control
d. Problem Solving
e. Self-Awareness
f. Self-Expression
g. Self-Management
h. All the above
i. None of the above
j. Other_____________________
5. Students could benefit from self-management skills to assist with independence,
organizational skills, and express their emotions and feeling more positive.
____strongly agree ____agree ____neutral ______disagree _____strongly disagree
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6. Students could benefit from self-awareness skills to assist with developing their
morals and values, be aware of their appearance, become more reflective, and know
who they are as individuals.
____strongly agree ____agree ____neutral ______disagree _____strongly disagree
7. Creativity and self-expression are essential factors in elementary schools.
____strongly agree ____agree ____neutral ______disagree _____strongly disagree
8. Schools lack creativity and self-expression.
____strongly agree ____agree ____neutral ______disagree _____strongly disagree
9. Students could benefit from creativity skills to develop their self-expression and
reflection and develop confidence.
____strongly agree ____agree ____neutral ______disagree _____strongly disagree
10. Students could benefit from problem-solving skills to identify higher-order
concepts, critical thinking, and identifying what changes need to occur to solve the
problem.
____strongly agree ____agree ____neutral ______disagree _____strongly disagree
11. Elementary school children receive enough art instruction in their day-to-day
education.
___strongly agree ____agree ____neutral ______disagree _____strongly disagree
12. Combining art elements and social and emotional learning would assist in a
learning environment.
___strongly agree ____agree ____neutral ______disagree _____strongly disagree
13. Teaching social and emotional learning activities to students can benefit them later
in life.
____strongly agree ____agree ____neutral ______disagree _____strongly disagree
14. Teachers should incorporate social and emotional learning within their classroom
learning activities.
____strongly agree ____agree ____neutral ______disagree _____strongly disagree
15. If teachers incorporated different social and emotional learning activities in their
classrooms, students would respond positively.
____strongly agree ____agree ____neutral ______disagree _____strongly disagree
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16. What types of SEL activities do you currently use in class? (Please feel free to
write as much as you like)
17. What types of art activities do you currently do in class? (Please feel free to write
as much as you like)
18. What activities do you consider to be social and emotional learning? (Please feel
free to write as much as you like)
19. What would you like to see as the social and emotional learning art curriculum?
(Please feel free to write as much as you like)
20. If an activity workbook were created to help promote social and emotional learning
while using art as a tool, I would be interested in the products.
a. Yes
b. No
21. Would you like to learn more about social and emotional learning and receive free
material (Learning activity workbook) that promotes social and emotional learning
and participate in an assessment of the workbook in your classroom?
a. Yes—Are you a K-5 elementary school teacher?
(Yes)—Pleases contact the researcher if you would like to
participate in this project: Valerie Hatcher,
Vhatcher@email.lynn.edu.
b. No—Thank you for participating and helping to assess the needs for social
and emotional learning.
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APPENDIX E: DESCRIPTION OF BACKGROUND FOR STUDY
/PARTICIPANTS REQUIREMENTS
Thank you for considering participating in this study. Below I have provided you
with information about myself, the background of the study, participants requirements,
and procedures for the study. If you agree to participate in this study, the first bi-weekly
meeting will be held on DAY, MONTH, YEAR, at 6:00 pm. I have attached the Zoom
link to this email. Also, Before the first meeting, please complete the Pre-Survey it will
be available today until DAY, MONTH, YEAR the link to the survey is embedded
below.
About the Researcher
The researcher, Valerie Hatcher, has an Associates and Bachelor’s degree in Fine
Arts, and Master’s Degrees in Digital Media and Graphic and Web Design. She is
currently working on her Doctor of Education (Ed.D) in the Educational Leadership at
Lynn University with a focus on incorporating art as a tool into the elementary school
classroom to promote social and emotional learning.
Background of Study and Participants Requirements
The purpose of this study is to determine the value of incorporating art as a tool
into the elementary school classroom to enhance elementary school students' social and
emotional learning (SEL) skills and to improve students’ emotional intelligence and
coping skills. The ability of art elements to enhance children's social and emotional
development has long been recognized by art educators. Art allows children to unlock
their creativity and imagination, yet in the last decade or so, art instruction has been
limited in the elementary curriculum due to high-stakes testing, causing children’s social
and emotional development to suffer. Some schools have filled this gap with after-school
programs offering art instruction, but these efforts are haphazard and not fully
participated in by everyone. This study intends to assist with filling the gap in preparing a
learning activity workbook that includes elements of art while promoting social and
emotional learning. It is hoped that these activities can be effectively used by elementary
school teachers to promote students’ learning and social and emotional development.
Study Participant Requirements—Study participants must:
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•

Be an elementary school teacher (K-5) who is interested in promoting social and
emotional learning.

•

Be willing to use or adapt a learning activity workbook that incorporate art
elements into various subjects in the curriculum for two months.

Procedures:
If you agree to this study, you will be asked to:
•

Agree to participate in this study

•

Sign an informed consent form

•

Take a pre-survey to assess your knowledge of social and emotional learning

•

Use the learning activity workbook provided by the researcher containing learning
activity worksheets using art as a tool to promote social and emotional learning

•

Use the activity workbook for two months

•

Participate in remote bi-weekly online professional education training to share
experiences and offer feedback

•

Take a post-survey to assess the effectiveness of the learning activity workbook

With Kind Regards,
Valerie Hatcher Master Fine Arts, Doctoral Student, Lynn
University Vhatcher@email.lynn.edu
Dr. Susan Saint John, Doctorate in Education Leadership, Lynn University Dissertation
Chair Ssaintjohn@lynn.edu

179

APPENDIX E: REVISED DESCRIPTION OF BACKGROUND FOR STUDY/
PARTICIPANTS REQUIREMENTS
Thank you for considering participating in this study. Below I have provided you
with information about myself, the background of the study, participants' requirements,
and the procedures for the study. If you agree to participate in this study, the first weekly
meeting will be held on DAY, MONTH, YEAR, at 6:00 pm. I have attached the Zoom
link to this email. Also, Before the first meeting, please complete the Pre-Survey it will
be available today until DAY, MONTH, YEAR the link to the survey is embedded
below.
About the Researcher
The researcher, Valerie Hatcher, has an Associates and Bachelor’s degree in Fine
Arts, and Master’s Degrees in Digital Media and Graphic and Web Design. She is
currently working on her Doctor of Education (Ed.D) in Educational Leadership at Lynn
University with a focus on incorporating art as a tool into the elementary school
classroom to promote social and emotional learning.
Background of Study and Participants Requirements
The purpose of this study is to determine the value of incorporating art as a tool
into the elementary school classroom to enhance elementary school students' social and
emotional learning (SEL) skills and to improve students’ emotional intelligence and
coping skills. The ability of art elements to enhance children's social and emotional
development has long been recognized by art educators. Art allows children to unlock
their creativity and imagination, yet in the last decade or so, art instruction has been
limited in the elementary curriculum due to high-stakes testing, causing children’s social
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and emotional development to suffer. Some schools have filled this gap with after-school
programs offering art instruction, but these efforts are haphazard and not fully
participated in by everyone. This study intends to assist with filling the gap in preparing a
learning activity workbook that includes elements of art while promoting social and
emotional learning. It is hoped that these activities can be effectively used by elementary
school teachers to promote students’ learning and social and emotional development.

Study Participant Requirements—Study participants must:
•
•

Be a current or future elementary school teacher (K-5) who is interested in
promoting social and emotional learning.
Be willing to use or adapt a learning activity workbook that incorporates art
elements into various subjects in the curriculum for two months.

Procedures:
If you agree to this study, you will be asked to:
•
•
•
•
•
•
•

Agree to participate in this study
Sign an informed consent form
Take a pre-survey to assess your knowledge of social and emotional learning
Use the learning activity workbook provided by the researcher containing learning
activity worksheets using art as a tool to promote social and emotional learning
Use the activity workbook for one month
Participate in remote weekly online professional education training to share
experiences and offer feedback
Take a post-survey to assess the effectiveness of the learning activity workbook

With Kind Regards,
Valerie Hatcher Master Fine Arts, Doctoral Student, Lynn
University Vhatcher@email.lynn.edu
Dr. Susan Saint John, Doctorate in Education Leadership, Lynn University Dissertation
Chair Ssaintjohn@lynn.edu
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APPENDIX F: ACTIVITY WORKBOOK PRE-USE SURVEY
The purpose of this survey is to determine the background of the participants and
familiarity with art as a tool to promote social and emotional learning in the elementary
school classroom. The intent of this research is to help teachers improve students’
emotional intelligence and coping skills.
1. What subject(s) do you teach in the elementary school setting? (Please
select all that apply)
a. Reading
b. English Language Arts
c. Math
d. Science
e. History/Social Studies
f. Art
g. Other
2. What grade(s) do you teach? (Please select all that apply)
a. K
b. 1st
c. 2nd
d. 3rd
e. 4th
f. 5th
3. What are the ages of the students that you teach? (Please select all that
apply)
a. 3-4
b. 5-6
c. 7-8
d. 8-9
e. 10-11
f. 12-13
g. Other
4. Are you familiar with the concept of Social and Emotional Learning
(SEL)?
a. Yes
b. No
5. Have you ever taught social emotional learning within a classroom
setting?
a. Yes
b. No
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6. How confident are you teaching your students Social and Emotional
Learning skills within the classroom?
__Extremely Confident, __Confident, __Neutral, __Not Confident,
__Extremely Not Confident
7. Do you believe that your students can benefit from a Social and Emotional
Learning lesson that incorporates art elements?
a. Yes
b. No
8. Have you ever received training in instruction in the arts? (Please select all
that apply)
a. Visual Art
b. Music
c. Dancing
d. Theater
e. Professional Development
f. Other
g. None
9. If so, what was your experience?
___Excellent, ___Good, ___Neutral, ___Average, ___Poor
10. What length of time do you feel is appropriate for an art class?
a. 30 minutes
b. 1-1 ½ hours
c. 2-2 ½ hours
11. What length of time do you feel is appropriate for a traditional academic
class?
a. 30 minutes
b. 1-1 ½ hours
c. 2-2 ½ hours
12. Do you think your students would be more interested in learning if the
learning activities included activities involving the arts?
a. Yes
b. No
13. What skills do you hope to help your students improve upon while using
the Social and Emotional Learning activity workbook? (Please select all
that apply)
a. Self-Awareness
b. Confidence
c. Self-Expression
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d.
e.
f.
g.
h.
i.

Impulse Control
Problem Solving
Responsible Decision Making
Creativity
All the above
Other

14. As an instructor, what skills do you think you will improve upon while
using the activity workbook? (Please select all that apply)
a. Self-Awareness
b. Confidence
c. Self-Expression
d. Impulse Control
e. Problem Solving
f. Responsible Decision Making
g. Creativity
h. All the above
i. Other
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APPENDIX F: REVISED ACTIVITY WORKBOOK PRE-USE SURVEY
The purpose of this survey is to determine the background of the participants and their
familiarity with art as a tool to promote social and emotional learning in the elementary
school classroom. The intent of this research is to help teachers improve students’
emotional intelligence and coping skills.
Directions: You can only take the survey once. There are 16 questions, including 8
multiple choice questions, 1 open-ended question, 5 yes/no questions, and 2 Likert scale
questions. This survey is expected to take no more than 15-20 minutes to complete. All
questions within the survey require an answer. You can select your answer by clicking on
the box next to the response; all open-ended questions will allow you to type your
responses within the box provided. Thank you in advance for your time and for
participating in the Pre-Survey.
1.
What subject(s) do you teach or plan to teach in the elementary school setting?
(Please select all that apply)
a.
b.
c.
d.
e.
f.
g.

Reading
English Language Arts
Math
Science
History/Social Studies
Art
Other

2.
What grade(s) do you teach or plan to teach in the future? (Please select all that
apply)
a.
b.
c.
d.
e.
f.
3.

K
1st
2nd
3rd
4th
5th
What is the name of your school district? (Please type your school district name)

4.
What are the ages of the students that you teach or plan to teach in the future?
(Please select all that apply)
a.
b.
c.
d.

3-4
5-6
7-8
9-10
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e. 11-12
f. Other
g. None of the above
5.

Are you familiar with the concept of Social and Emotional Learning (SEL)?
a. Yes
b. No—If no, please be advised that social and emotional learning (SEL) is the
“processes through which individuals attain and effectively apply the knowledge,
attitudes, and skills necessary to identify and manage their emotions; understand
another’s perspective and show empathy for others; set and achieve positive
goals; develop and sustain positive relationships, and make responsible decisions”
(Lawlor, 2016, para. 1).

6.
Have you ever taught or learned about social and emotional learning within a
classroom setting?
a. Yes
b. No
7. How confident are you teaching students social and emotional learning skills within
the classroom or once you have entered the field of education?
__Extremely Confident, __Confident, __Neutral, __Not Confident, __Extremely Not
Confident
8. Do you believe that students can benefit from social and emotional learning activities
that incorporate art elements?
a. Yes
b. No
9. Have you ever received training in instruction in the arts? (Please select all that apply)
a. Visual Art
b. Music
c. Dancing
d. Theater
e. Professional Development
f. Other
g. None
10. If so, what was your experience?
___Excellent, ___Good, ___Neutral, ___Average, ___Poor
11.

What length of time do you feel is appropriate for an art class?
a. 30 minutes
b. 1-1½ hours
c. 2-2 ½ hours
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11. What length of time do you feel is appropriate for a traditional academic class?
a. 30 minutes
b. 1-1 ½ hours
c. 2-2½ hours
13. Do you think students would be more interested in learning if the learning activities
included activities involving the arts?
a. Yes
b. No
14. What skills do you hope to help students improve upon while using the SEL learning
activity workbook? (Please select all that apply)
a.
b.
c.
d.
e.
f.
g.
h.
i.

Self-Awareness
Confidence
Self-Expression
Impulse Control
Problem Solving
Responsible Decision Making
Creativity
All the above
Other

15. As an instructor or future instructor, what skills do you think you will improve upon
while using the learning activity workbook? (Please select all that apply)
a.
b.
c.
d.
e.
f.
g.
h.
i.

Self-Awareness
Confidence
Self-Expression
Impulse Control
Problem Solving
Responsible Decision Making
Creativity
All the above
Other

16. Would you like to continue with the social and emotional learning and receive free
material (Learning Activity Workbook) that promotes social and emotional learning
while using art as a tool and participate in an assessment of the researcher’s Learning
Activity Workbook?
a. Yes—Are you a future or current K-5 elementary general education teacher or an
art teacher?
(Yes)—Please contact the researcher if you would like to participate in
this project: Valerie Hatcher, Vhatcher@email.lynn.edu.
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b. No—Thank you for participating and helping to assess the needs for social and
emotional learning.
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APPENDIX G: OVERVIEW OF LEARNING ACTIVITY WORKBOOK
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APPENDIX H: DIGITAL INFORMED CONSENT FORM
Dear Participant:
Thank you for agreeing to participate in this study. The purpose of this study is to
determine the value of incorporating art elements as a tool into the elementary school
classroom for teaching elementary school students' social and emotional learning (SEL)
skills to improve students’ emotional intelligence and coping skills. This study will be
conducted by Valerie Hatcher.
As a participant of this study, I understand that I will be asked a number of questions
related to Social and Emotional Learning (SEL) and will be asked to carry out a number
of learning activities and tasks as a part of this study. As a participant of this study, your
responses will remain confidential. In any discussion of research findings, your name will
not be disclosed for any reason and no information concerning your participation will be
given to anyone. If participants’ responses are mentioned in the dissertation, the
researcher will refer to them by an alias.
I understand that this study is voluntary, and participants will not be paid or receive any
compensation for participating in the study. Participants are able to withdraw from the
study at any time for any reason and will not be penalized or criticized for leaving the
study. The study is designed so as not to inflict any harm or threats of harm to the
participants. The researcher does not anticipate that participants will be subject to harm
and will benefit from the guidance from the learning activity workbook and will find it
useful in the classroom. However, it is possible that a participant may not feel competent
to conduct or assess activities involving the arts, and may feel uncomfortable
implementing a subject that they have little or no prior experience.
The bi-weekly meetings will be held and recorded through Zoom, and all participants will
be confidential. You may adopt a screen name to assure confidentiality. Your name or
identity will not be disclosed, and any discussion of the meeting will refer to participants
by number. Meetings will be recorded on multiple devices and the recordings will be
stored on secure password-protected devices and secured in a lockbox and will be
destroyed after three years.
I understand that I may report any dissatisfaction with any aspect of this research to the
chair (Melissa Knight, Mknight@lynn.edu) of the Institutional Review Board for the
Protection of Human Subjects. I further understand that I must be over the age of 18 to
participate in this study. My verbal consent indicates that I consent to participate in this
study and that I have received a copy of this consent form.
Questions or interest in results of this study may be obtained by contacting the Principal
Researcher Valerie Hatcher (Vhatcher@email.lynn.edu), or Chair of committee Dr.
Susan Saint John (SsaintJohn@lynn.edu).
This project was approved by Lynn University Institutional Review Board for the
Protection of Human Subjects.
Dear Participant:
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APPENDIX H: REVISED DIGITAL INFORMED CONSENT FORM
Thank you for agreeing to participate in this study. The purpose of this study is to determine the
value of incorporating art elements as a tool into the elementary school classroom for teaching
elementary school students' social and emotional learning (SEL) skills to improve students’
emotional intelligence and coping skills. This study will be conducted by Valerie Hatcher.
As a participant of this study, I understand that I will be asked a number of questions related to
Social and Emotional Learning (SEL) and will be asked to carry out a number of learning
activities provided in the Learning Activity Workbook. As a participant in this study, your
responses will remain confidential. In any discussion of research findings, your name will not be
disclosed for any reason and no information concerning your participation will be given to
anyone. If participants’ responses are mentioned in the dissertation, the researcher will refer to
them by an alias. Information collected could be used for future research studies without
additional informed consent. The information collected will be stored on secure passwordprotected devices secured in a lockbox and will be destroyed after three years.
I understand that this study is voluntary, and participants will not be paid or receive any
compensation for participating in the study. Participants are able to withdraw from the study at
any time for any reason and will not be penalized or criticized for leaving the study. The study is
designed so as not to inflict any harm or threats of harm to the participants. The researcher does
not anticipate that participants will be subject to harm and will benefit from the guidance from the
learning activity workbook and will find it useful in the classroom. However, it is possible that a
participant may not feel competent to conduct or assess activities involving the arts, and may feel
uncomfortable implementing a subject that they have little or no prior experience in.
The four weekly meetings will be held and recorded through Zoom, and all participants will be
confidential. As it is hoped to keep the study participants confidential it is impossible to perfectly
guarantee confidentially when using Zoom. You may adopt a screen name or turn off your
camera to assure confidentiality. Your name or identity will not be disclosed, and any discussion
of the meeting will refer to participants by number. Meetings will be recorded on multiple devices
and the recordings will be stored on secure password-protected devices and secured in a lockbox
and will be destroyed after three years. Please be advised that Zoom recordings are identifiable
data and it is possible for anyone who sees the videos to know what answers a participant
provided. During the Zoom meetings, participants will be asked to attend, and participants will be
asked about their experiences on implementing or evaluating the activities within the Learning
Activity Workbook.
I understand that I may report any dissatisfaction with any aspect of this research to the chair
(Melissa Knight, Mknight@lynn.edu) of the Institutional Review Board for the Protection of
Human Subjects. I further understand that I must be over the age of 18 to participate in this study.
My verbal consent indicates that I consent to participate in this study, I consent to being video
recorded, and that I have received a copy of this consent form.
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APPENDIX I: BI-WEEKLY PROFESSIONAL EDUCATION TRAINING
The researcher will conduct four professional education trainings on how to promote
social and emotional learning by using a learning activity workbook. The bi-weekly
meetings will be held through Zoom for a two-month period. The first meeting will be
conducted one week after the Pre-Survey and will be held for approximately one-two
hours. The following three meetings will last approximately one- one and a half hour.
Bi-weekly meetings will include the following steps:
•

1st meeting will include:
o Explain the purpose of the study
o Obtain participants’ Digital Informed Consent
o Provide contact information for researcher
o Introductions of researcher and participants
o Define social and emotional learning, researcher intends to accomplish this
by using open-ended questions then providing a definition of social and
emotional learning
o Explain the content of the learning activity workbook why and how
teachers can use material within their class setting
o Recommend suggested activities to be implemented
o Address any questions or concerns regarding the study or the learning
activity workbook
o Provide contact information for researcher
o Conclude meeting

•

2nd meeting will include:
o Any needed clarifications
o Participants will share activities implemented from the previous
meetings/learning activity workbook into their lessons and to describe
experiences
o If participants were unable to implement any of the learning activities from
the workbook into their lesson, they will be asked to share their reason
o Additional open-ended discussion (see list of questions below)
o Introduce and provide overview of suggested activities for following weeks
o Address any questions or concerns regarding the study or the learning
activity workbook
o Provide contact information for researcher
o Conclude meeting

•

3rd meeting will include:
o Any needed clarifications
o Participants will share activities implemented from the previous
meetings/learning activity workbook into their lessons and to describe
experiences
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o
o
o
o
o
o
•

If participants were unable to implement any of the learning activities from
the workbook into their lesson, they will be asked to share their reason
Additional open-ended discussion (see list of questions below)
Introduce and provide overview of suggested activities for following weeks
Address any questions or concerns regarding the study or the learning
activity workbook
Provide contact information for researcher
Conclude meeting

4th meeting will include:
o Participants will share activities implemented from the previous
meetings/learning activity workbook into their lessons and to describe
experiences
o If participants were unable to implement any of the learning activities from
the workbook into their lesson, they will be asked to share their reason
o Additional open-ended discussion (see list of questions below)
o Address any questions or concerns regarding the study or learning activity
workbook
o Provide participants with link to Post-Survey, to be completed during the
meeting
o Thank participants for their contribution and participation in the study and
provide contact information for researcher

Open-ended questions to be discussed at all meetings:
•
•
•
•
•
•
•
•
•
•
•
•

Were you able to incorporate the social and emotional learning activities within
your class lessons?
If you were able to implement the social and emotional learning activities, what
were your experiences?
If not, why were you unable to use the social and emotional learning activities?
What techniques worked this week that did not work last week?
Have you seen growth in your students’ social and emotional learning?
In what ways have your students shown growth?
Are there any activities within the workbook that you utilized more than once?
What was the activity that you utilized the most?
How did your students react to the workbook activities?
What impacts have you noticed while utilizing the learning activities within your
classroom?
Do you find the learning activities effective or ineffective?
Explain how it has been effective or ineffective?
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APPENDIX I: REVISED WEEKLY PROFESSIONAL EDUCATION TRAINING
The researcher will conduct four professional education training on how to promote social and
emotional learning by using a learning activity workbook. The weekly meetings will be held
through Zoom for a one-month period. The first meeting will be conducted one week after the
Pre-Survey and will be held for approximately one to two hours. The following three meetings
will last approximately one-one and a half hours.
Weekly meetings will include the following steps:
•

1st meeting will include:
o Explain the purpose of the study
o Obtain participants’ Digital Informed Consent
o Provide contact information for the researcher
o Introductions of researcher and participants
o Define social and emotional learning. The researcher intends to accomplish this by
using open-ended questions and then providing a definition of social and
emotional learning
o Explain the content of the learning activity workbook why and how teachers can
use material within their class setting
o Recommend suggested activities to be implemented
o Address any questions or concerns regarding the study or the learning activity
workbook
o Provide contact information for the researcher
o Conclude meeting

•

2nd meeting will include:
o Provide any needed clarifications
o Participants will share activities implemented from the previous meetings/learning
activity workbook into their lessons and describe experiences
o If participants were unable to implement any of the learning activities from the
workbook into their lesson, they will be asked to share their reason
o Additional open-ended discussion (see list of questions below)
o Introduce and provide an overview of suggested activities for the following weeks
o Address any questions or concerns regarding the study or the learning activity
workbook
o Provide contact information for the researcher
o Conclude meeting

•

3rd meeting will include:
o Provide any needed clarifications
o Participants will share activities implemented from the previous meetings/learning
activity workbook into their lessons and describe experiences
o If participants were unable to implement any of the learning activities from the
workbook into their lesson, they will be asked to share their reason
o Additional open-ended discussion (see list of questions below)
o Introduce and provide an overview of suggested activities for the following weeks
o Address any questions or concerns regarding the study or the learning activity
workbook
o Provide contact information for the researcher
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o
•

Conclude meeting

4th meeting will include:
o Participants will share activities implemented from the previous meetings/learning
activity workbook into their lessons and describe experiences
o If participants were unable to implement any of the learning activities from the
workbook into their lesson, they will be asked to share their reason
o Additional open-ended discussion (see list of questions below)
o Address any questions or concerns regarding the study or learning activity
workbook
o Provide participants with a link to Post-Survey, to be completed during the
meeting
o Thank participants for their contribution and participation in the study and provide
contact information for the researcher

Open-ended questions to be discussed at all meetings:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Were you able to incorporate the social and emotional learning activities within your
class lessons?
If you were able to implement the social and emotional learning activities, what were
your experiences?
If not, why were you unable to use the social and emotional learning activities?
What techniques worked this week that did not work last week?
Have you seen growth in your students’ social and emotional learning?
In what ways have your students shown growth?
In what ways do you think your future students will show growth?
Are there any activities within the workbook that you utilized more than once?
What was the activity that you utilized the most?
What activity do you think would be utilized the most when implementing the
workbook?
How did your students react to the workbook activities?
How do you think future students will react to the workbook activities?
What impacts have you noticed while utilizing the learning activities within your
classroom?
Do you find the learning activities effective or ineffective?
Explain how it has been effective or ineffective?
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APPENDIX J: SURVEY PROTOCOLS – POST-SURVEY
Thank you for using the social and emotional learning activity workbook. Please share
your experiences with the researcher.
1. Are you still teaching the same subject as you were before using the learning
activity workbook?
a. Yes
b. No
2. If you answered no, what subject are you teaching now? (Please select all that
apply)
a. Reading
b. English Language Arts
c. Math
d. Science
e. History/Social Studies
f. Art
g. Other
h. None of the above
3. Are you still teaching the same grade(s) that you were teaching before
receiving the learning activity workbook?
a. Yes
b. No
4. If no, what grade(s) are you teaching now? (Please select all that apply)
a. K
b. 1st
c. 2nd
d. 3rd
e. 4th
f. 5th
g. Other
h. None of the above
5. Did the activity workbook meet your expectations?
a. Yes
b. No
6. If no, please explain how it fell short of your expectations. (Please feel free to
write as much as you would like)
7. Before using the learning activity workbook, did you think of or use other
ways of teaching your students social and emotional skills?
a. Yes
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b. No
8. Now that you have used the learning activity workbook, do you think it has
benefited any of your students?
a. Yes
b. No
9. How effective did you find the learning activity workbook to be for your
class, subject, and grade level?
___ Very Effective, ___ Effective, ___Neutral, ___Somewhat Effective,
___Not Effective
10. How strongly would you recommend the learning activity workbook to other
elementary school teachers?
___ Very Likely, ___Likely, ___Neutral, ___Unlikely, ___Very Unlikely
11. Did the learning activity workbook affect your learning or self-awareness
while teaching your students?
a. Yes
b. No
12. What topic did you enjoy the most while teaching the learning activities in the
learning activity workbook?
a. Self-Awareness
b. Confidence
c. Self-Expression
d. Impulse Control
e. Problem Solving
f. Responsible Decision Making
g. Creativity
h. All the above
i. None of the above
13. What topic did your students seem to gravitate toward within the learning
activity workbook?
a. Self-Awareness
b. Confidence
c. Self-Expression
d. Impulse Control
e. Problem Solving
f. Responsible Decision Making
g. Creativity
14. What was your favorite part about the learning activity workbook? (Please
feel free to write as much as you would like)
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15. Did the learning activity workbook help accomplish the goal of promoting
social and emotional learning within the classroom?
___Extremely Helpful, ___Helpful, ___ Neutral, ___Somewhat Helpful,
___Not At All
16. How satisfied are you with the learning activity workbook created to help
incorporate art as a tool with social and emotional learning?
___Very Satisfied, ___ Satisfied, ___ Neutral, ___Somewhat Satisfied,
___Not Satisfied At All
17. Did the learning activity workbook provide sufficient information to enable
you to incorporate social emotional learning into your classroom instruction?
a. Yes
b. No
18. If not, please provide any additional comments. (Please write as much as you
would like)
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APPENDIX J: REVISED SURVEY PROTOCOLS – POST-SURVEY
Thank you for using the social and emotional learning activity workbook. Please share your
experiences with the researcher.
Directions: You can only take the survey once. There are 18 questions, including 7 yes/no
questions, 2 multiple choice questions, 5 open-ended questions, and 4 Likert scale questions. This
survey is expected to take no more than 15-20 minutes to complete. All questions within the
survey require an answer. You can select your answer by clicking on the box next to the response;
all open-ended questions will allow you to type your responses within the box provided. Thank
you in advance for your time and for participating in the Post-Survey.

1. Are you still teaching or plan to teach the same subject as you were before using the
learning activity workbook?
c. Yes
d. No
2. If you answered no, what subject are you teaching or plan to teach in the future?
(Please select all that apply)
i. Reading
j. English Language Arts
k. Math
l. Science
m. History/Social Studies
n. Art
o. Other
p. None of the above
3. Are you still teaching or plan to teach the same grade(s) that you were teaching
before receiving the learning activity workbook?
c. Yes
d. No
4. If no, what grade(s) are you teaching or plan to teach? (Please select all that apply)
i. K
j. 1st
k. 2nd
l. 3rd
m. 4th
n. 5th
o. Other
p. None of the above
5. Did the learning activity workbook meet your expectations?
c. Yes
d. No
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6. If no, please explain how it fell short of your expectations. (Please feel free to write
as much as you would like)
7. Before using the learning activity workbook, did you think of or use other ways of
teaching your students social and emotional skills?
c. Yes
d. No
8. Now that you have used the learning activity workbook, do you think it can or has
benefited any of your students?
c. Yes
d. No
9. How effective did you find the learning activity workbook to be for your class,
subject, and grade level?
___ Very Effective, ___ Effective, ___Neutral, ___Somewhat Effective, ___Not
Effective
10. How strongly would you recommend the learning activity workbook to other
elementary school teachers?
___ Very Likely, ___Likely, ___Neutral, ___Unlikely, ___Very Unlikely
11. Did the learning activity workbook affect your learning or self-awareness while
teaching your students?
c. Yes
d. No
12. What topic(s) did you enjoy the most while teaching the learning activities in the
learning activity workbook? (Please feel free to write as much as you would like)
13. What topic(s) did your students seem to gravitate toward within the learning activity
workbook? (Please feel free to write as much as you would like)
14. What was your favorite part about the learning activity workbook? (Please feel free
to write as much as you would like)
15. Did the learning activity workbook help accomplish the goal of promoting social and
emotional learning within the classroom?
___Extremely Helpful, ___Helpful, ___ Neutral, ___Somewhat Helpful, ___Not At
All
16. How satisfied are you with the learning activity workbook created to help incorporate
art as a tool with social and emotional learning?
___Very Satisfied, ___ Satisfied, ___ Neutral, ___Somewhat Satisfied, ___Not
Satisfied At All
17. Did the learning activity workbook provide sufficient information to enable you to
incorporate social emotional learning into your classroom instruction?
c. Yes
d. No
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18. If not, please provide any additional comments. (Please write as much as you would
like)
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APPENDIX L: IRB APPROVAL(S)
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